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CHAPTER 1

Research methodology

1.1. Context

Previous researches in Romania showed that remigrant children experience
psychological, social and educational difficulties after returning in their home
country (Valtolina, 2013; Brebulet, 2015, 2018; Popoiu, Gherasim & Brebulet, 2018)
and the educational system and the educational specialists (teachers, school
counsellors etc.) are not prepared to facilitate their reintegration (Luca, Foca, Gulei
& Brebulet, 2012).

1.1.1. Psychological difficulties associated with remigration

Children’s migration and remigration is associated with diverse
psychological and social issues: discontinuing the social relations and excluding the
child from the social network in which he was integrated, school and social
segregation, difficulties in school integration, difficulties in developing the self-
image; also, children’s migration and remigration is usually associated with a period
of separation from one or both parents, so migration is associated with a change in
the family structure, not only a change of residency (Suarez-Orozco, Carhill, &
Chuang, 2010, p. 11).

From a rather sociological perspective, the first Romanian research on
remigration showed that 16-17% of the remigrant children admit that returning home
was associated with negative emotions (shame, sadness, fear, anger etc.) and almost
a third of the remigrants are at risk of having emotional, behavioural or social
difficulties after returning in their home country (Luca, Foca, Gulei, & Brebulet,
2012, p. 151). According to the same source, around 10% of the Romanian remigrant
children admit they have adaptation and social integration issues when directly asked
(p. 82). The authors concluded that the remigrant children are likely to be used with
another lifestyle and wistful for his / her life abroad, therefore are likely to have a

1
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medium or high level of anxiety after returning home and to behave hesitatingly with
adults and children, to have low self-esteem and low aspirations, especially regarding
the academic performance and to have a low interest in integrating in social groups,
including the educational groups (due the perceived uncertainty of their remaining in
Romania).

Analysing the psychological issues associated with children returning in their
home country, Brebulet (2018, p. 153) compared the Romanian remigrants with
native pupils and finds that remigrant children are more likely to have:
low self-esteem, experiencing difficulties in totally and unconditionally accepting
themselves, irrespective of the social validation he / she receives;
high anxiety, especially social phobia (manifesting an exaggerated fear of the
social situations that could make him experience failure or shame and making him
avoid the social evaluation) and separation anxiety (manifesting an exaggerated fear
regarding a potential separation from parents and family);
particular coping mechanisms, focused on blaming himself or his family for his
situation, difficulties in finding alternatives and avoiding thinking about his situation;
high level of disadaptative cognitive schemes, being likely to consider that the
family won’t provide him the protection and the emotional support he needs (maybe
because the parents won’t be present or available), that the other will make him suffer
(even intentionally), that he is socially isolated, different and unable to integrate in a
group, that he is unworthy of others love and respect, that he is unable to fulfil his
daily routine without help from other.

The same author mentions that the evolution of the psychological adaptation
of the Romanian remigrant children is extremely variable. While some difficulties
become less intense with time (for instance, self-blaming, emotional inhibition,
approval seeking), some remain constant for a long period after remigration (social
phobia and separation anxiety, low self-esteem) and, unfortunately, some get even
worse (evaluation anxiety).

The psychological effects of remigration on children can be minimized by
counselling, as Popoiu, Gherasim & Brebulet showed in their research in 2018.
Counselling 8 to 12 years old children was found to have positive impact on the
general personality development, inhibiting the disruptive behaviours (with the child
learning to respect adult’s rules and to compromise with adults) and reducing anxiety,
while counselling 12 to 15 years old children was found to have positive impact on
the development of self-sufficiency and self-government, to optimize the personal
cognitive and behavioural coping strategy and to reduce the anxiety.
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1.1.2. Educational difficulties associated with remigration

The school adaptation of migrants and remigrants depends on many
individual factors, with researches showing that the school participation in host
countries depends on the ethnic group, but also within the same ethnic minority, and
is different for the descendants of the same ethnic group living in different countries
(Valtolina, 2013, p. 32). The same author observes that the Romanian children
remigrating from Italy and Spain seems to have more difficulties in readapting to the
Romanian educational system compared to the issues they had adapting in schools in
Italy and Spain.

Nevertheless, according to the same author, the research data at European
level shows that, except from some particular situations of some nationalities and
some countries, the situation of migrant / remigrant pupils is characterized by some
systematic educational disadvantages that refers to the type of studies they are
enrolled, the total number of school years, the highest achieved educational level, the
academic performance, dropout and failure rate.

From an educational perspective, Brebulet (2018) compared Romanian
remigrants with native pupils and found that remigrant children are more likely to
have:
less developed skills in understanding texts in Romanian language (even if their
reading skills are perfect, they might lack the ability to really understand what they
read in Romanian);
specific learning skills and habits, focusing more on the individual efforts and less
on receiving specific tasks and instructions from teachers;
lower motivation for their academical results and lower aspirations regarding their
school performance;
higher evaluation anxiety, being worried about the evaluation and manifesting
strong emotions before and during evaluation.

Studies shows that counselling can facilitate the educational readaptation of
the remigrants, by optimizing their study strategies and inhibiting the psychological
factors that limit the educational achievements: counselling increases the academic
motivation and reduces the evaluation anxiety (Popoiu, Gherasim & Brebulet, 2018,
p. 92).

Nevertheless, according to the interviews reported by Luca, Foca, Gulei &
Brebulet (2013, p. 144), school counsellors in Romania showed very limited
expertise in facilitating the adaptation of the remigrants which is mostly based on
general information about migration (not remigration). Counsellors asked for
scientific data about the effects of remigration (in order to really understand the
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difficulties remigrants have) and practical tools and intervention methodologies.
Also, the authors mentioned that the interviews with the parents of the remigrant
children showed that they focus almost entirely on the educational reintegration of
their children (helping them with their homework, private tutoring etc. in order to
achieve good grades and academic performance), almost neglecting the difficulties
children might experience in their psychological, and cultural readaptation.

Reviewing the literature on facilitating the educational assistance of
remigrant pupils showed only some general advices: valuing the child through direct
interaction, showing confidence in his skills and giving him specific responsibilities,
explaining the rules and providing a positive example in respecting them (with
teachers assuming their role as a model for children), manifesting availability and
receptivity in listening to the child and discussing with him, developing his personal
autonomy and giving him the opportunity to take the responsibility for their own
action (Luca, Pivniceru et al., 2012, pp. 153-155).

Brebulet (2018, pg. 113-115) adds that it is very important that teachers really
become aware and understand the psychological, educational, cultural and social
difficulties that remigrant children have to face, underlining the importance of the
communication with parents and creating a safe environment for the remigrant child
both at home and at school.

1.2. General information about the research

In this general context, our research is aiming to identify and explore the
methodological suggestions from teachers and pupils about the most effective
educational activities that could help remigrant pupils to reintegrate. In other words,
we are analysing the social perception on remigrants and we are looking for ideas and
suggestions from the two educational actors that spend a lot of time with remigrant
pupils: their colleagues and teachers, conducting a general analysis of the most
important needs of the remigrant pupils as seen by children and teachers and the most
effective tools and methods to address each individual need.

This research adds a new perspective on remigration, as the educational needs
of the remigrant pupils are a new topic in educational research. The scientific studies
available up to now mainly focus on the psychological and social effects on
remigration and less on their educational reintegration. Another new thing about this
study is that it will reflect the options and suggestions of the beneficiaries of the
educational services (pupils and teachers) and not the opinion of the experts in
education.
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This research was financed by the European Commission and implemented
within the Erasmus project “Education for remigrants™ by researchers in Romania,
Portugal, Italy, North Macedonia and Iceland, under the coordination of Vrancea
County Office for Resources and Educational Assistance. The focus is on facilitating
a better understanding of the different educational systems across Europe and on
methodologies that pupils and teachers in different countries consider relevant in the
area of facilitating the educational and social reintegration of the remigrant children.
The comparative dimension of the research represents one of the most important
aspect of the project.

The research was designed focusing on the valuable insights it will bring in
the process of developing specific methodologies to facilitate the reintegration of
remigrants, based on a deeper understanding of the way pupils and teachers think
about the necessary educational methodology.

This research is aiming to allow the update of the educational services
(counselling, teaching, evaluation, teachers training etc.) available for remigrant
children in schools across Europe, changing the perspective from theoretical and
personal experience basis to empirical data and research results.

Outside the educational system, any remigrant family will be able to read
about the effects of remigration and understand that remigration is completely
different than migration, at psychological and educational level, and will be able to
understand that pupils coming back from abroad might need special attention and
special education.

1.3. Objectives

The research focuses on two important aspects: the perception of the most
important educational needs of the remigrant children and of the most effective
educational activities that answer those needs.

In this respect, the research aims to:

1. investigate the way that “native” pupils and teachers perceive the specific
educational needs of the remigrant children, focusing on psychological, social and
educational needs.

2. investigate the way that “native” pupils and teachers perceive the best
educational activities (organized by teachers or schools) in order to facilitate the
readaptation of the remigrant pupils.

1 2018-1-RO01-KA201-049201, implemented by C.J.R.A.E. Vrancea in partnership with
Asociatia Alternative Educationale Vrancea, Universitatea Lucian Blaga din Sibiu, InterCultural Iceland
(Iceland), Centro de Recursos Educativos e Formacao (Portugal), Center for Education and
Development (Republic of North Macedonia), Centro Studi Pluriversum (ltaly).
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3. investigate the way that “native” pupils and teachers perceive the most
necessary tools that could help schools provide more adapted services for remigrant

pupils.
1.4. Research design

The methodology is based on a 2x2 factorial design (Oehlert, 2010, p. 166),
with two independent variables (status and gender with two levels each (pupils and
specialists, male and female) and measures the impact of the factors on 3 dependent
variables (needs of remigrants, effective educational actions and tools for educators).

1.4.1. Independent variables

a. status, with two levels: pupils (children) vs. specialists involved in
education

Furthermore, to refine the analysis, we will take into consideration the
analysis of two different type of children (12-15 years old and 15-18 years old) and
four different types of specialists in education: teachers (gymnasium), teachers (high-
school), future teachers (students learning to be a teacher) and youth workers.

b. gender, with two levels: male vs. female.
1.4.2. Dependent variables

a. specific perceived needs of the remigrant children
psychological and social needs;
cultural needs;
educational needs;
b. perceived effects on remigration in terms of educational behaviour;

Cc. activities that schools could implement for the remigrant children
(perceived as most effective);

d. activities that schools could implement for institutional development to
facilitate the reintegration of the remigrant children (perceived as most effective);

e. tools and instruments that schools could develop and use to facilitate the
reintegration of the remigrant children (perceived as most effective).

1.4.3. Specific concepts

A remigrant pupil is a child that was born in one country, then migrated to
a foster country with the intention of staying there (therefore he was enrolled in
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education in the foster country), but now returned in his home country and restarted
schools there (Luca, Foca, Gulei & Brebulet, 2013; Brebulet, 2018).

This definition underlines at least two very important aspects:

remigration includes two different migration stages: emigration to a foster
country and return migration to the home country. This clear conceptualization is
very important, as unclear terminology is one of the most important factors that
explain the different results in previous studies in Portugal and Romania. In both
countries, remigration was analysed, but while F. Neto in Portugal studied mostly
adolescents that were born abroad from Portuguese families and now returning in
Portugal (so only one stage of migration, from abroad to Portugal), the researches in
Romania studied children that were born in Romania, then migrated and now
returning to Romania (so two stages of migration);

as the definition of migration includes a reference to the intention of
remaining in the foster country (Vlasceanu, 2010, pp. 789-781), this excludes
tourism (irrespective of the period spent abroad), visiting families on school
vacations etc., we considered that remigrant pupils are only those who were enrolled
in education in the foster country (as participating to school there can be considered a
clear indicator of the intention of staying).

A native pupil is a child that has no migrant background and was enrolled in
the education system only in his home country.

In this paper, the term “teachers” refers to all the educational experts working
in schools, especially teachers, school and career counsellors, speech therapist etc.

Also, the term “future teachers” defines all students that are learning to be a
teacher and take the optional courses and exams that will allow them to work as a
teacher.

The term “youth-workers” refers to persons involved in youth organization,
working directly with youth, organizing activities and projects for them.

1.5. The questionnaire

The questionnaire was designed by educational experts representing all the 7
partners with the main focus on addressing the dependent variables and being
adequate for all the respondents, from smaller pupils to teachers.

Most of the items are Likert items, defined as ““a statement that the respondent
is asked to evaluate by giving it a quantitative value on any kind of subjective or
objective dimension, with level of agreement/disagreement being the dimension most
commonly used” (Likert, 1932). The only exceptions are the items which refer to
status and gender.
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There are 6 sections of the questionnaire constructed as Likert-type scales:

1. the perceived needs of the remigrant children (15 Likert items),
focusing on key aspects that previous researches showed to be linked with children
remigrating:

g psychological and social needs (low self-esteem, anxiety and other negative
emotions, approval seeking behaviours, low interest for social relations and social
participation);

cultural needs (limited knowledge of local social rules and customs, the regret for
the life-style in foster country, linguistic difficulties and communication difficulties);

educational needs (low motivation for school activities, evaluation anxiety,
limited expectations of their school performance, difficulties in integrating into
school groups).

This section also includes four items that do not reflect a specific need of
remigrants, which portrait “streghts” of those children: increased adaptability, well-
developed intercultural skills, good knowledge of another language and culture, good
self-presentation skills. Those items had the main objective to balance the negativity
of the scale (including only negative characteristics of the remigrant pupils could
confirm a negative stereotype regarding them, so we also included positive aspects
in the questionnaire in order to fight that stereotype); they will be used as items with
reversed scoring (Frey, 2018) in the total score for the three main dimensions, but
they will not be analysed individually as, in this research, we are focusing on the
needs of remigrant pupils.

The reliability of the scale was evaluated with Cronbach’s alpha coefficient
of internal consistency (Cronbach, 1951), alpha for 15 items (870 valid cases) being
0.718, proving a good reliability of the scale as it is bigger than 0.7 (Cortina, 1993).

2. the perceived effects on remigration in terms of educational
behaviour, with 5 Likert items focusing on: skipping classes and eventually quit
school, having a limited academic performance, developing limited skills and
competencies (less than planned), limited involvement in extracurricular activities.

As in the previous scales, there is one item that reflect a positive behaviour
(learn and adapt as well as any other pupils their age) that will be used as item with
reversed scoring in the total score for the scale, but will not be analysed individually,
as it does not reflect specific need of remigrant children.

The reliability of the scale was evaluated with Cronbach’s alpha coefficient
of internal consistency (Cronbach, 1951), alpha for 5 items (2154 valid cases) being
0.631, proving an acceptable reliability of the scale as it is bigger than 0.6 (Cortina,
1993).
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3. the (perceived) most effective activities that schools could implement
for remigrant children, with 9 Likert items focusing on: linguistic preparation
classes, additional classes and activities for some school subjects, extracurricular
activities and learning in informal context activities, project based learning
experiences, cooperative learning activities that will value their strong points,
counselling sessions, group activities (formal and informal groups), cultural activities
and psychotherapy to increase self-esteem and reduce anxiety.

The reliability of the scale was evaluated with Cronbach’s alpha coefficient
of internal consistency (Cronbach, 1951), alpha for 9 items (2141 valid cases) being
0.826, proving a good reliability of the scale as it is bigger than 0.7 (Cortina, 1993).

4. the (perceived) most effective activities that schools could implement
for institutional development to facilitate reintegration of remigrant children,
with 5 Likert items focusing on: training the teachers and staff for reintegrating the
remigrants, having an adapted curricula for the remigrant pupils, having an adapted
evaluation procedures and tools for the remigrant pupils, implementing parental
counselling sessions for parents and hiring a professional school counsellor and train
him for reintegrating the remigrants.

The reliability of the scale was evaluated with Cronbach’s alpha coefficient
of internal consistency (Cronbach, 1951), alpha for 5 items (2153 valid cases) being
0.746, proving a good reliability of the scale as it is bigger than 0.7 (Cortina, 1993).

5. the (perceived) most effective tools and instruments that schools could
develop and use to facilitate reintegration of remigrant children, with 7 Likert
items focusing on the potential development of: handbooks for teachers, handbooks
for remigrant pupils, counselling worksheets, optional courses, training for teachers
and other staff (counsellor, speech therapist etc.), informative materials for teachers
on the social and educational effects of remigration, informative materials for pupils
on the social and educational effects of remigration. There is also one final item
“other tools, namely...” that allows the respondents to mention any other tools that
they consider more relevant or more effective.

The reliability of the scale was evaluated with Cronbach’s alpha coefficient
of internal consistency (Cronbach, 1951), alpha for 7 items (2140 valid cases) being
0.820, proving a good reliability of the scale as it is bigger than 0.7 (Cortina, 1993).

6. the final section includes two questions where respondents are asked to
tick their status (pupil (12-15 years old or 15-18 years old) or specialist in education
(teacher (gymnasium or high-school), future teachers or youth worker)) and gender
(male or female).

The English version of the questionnaire is presented in Appendix 1.
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1.6. Subjects

The following chart shows the number of pupils, teachers, future teachers and
youth workers that participated in this study.

Categories of subjects

teachers - 370
m-
30

future
teachers

youth
workers
(o]

200 400 600 800 1000 1200 1400 1600 1800

The larger number of pupils in the research sample is due to the easier access
to this category of subjects; there are enough subject in each category of respondents
to make the analysis possible and relevant.

The following chart shows the number of respondents in each of the countries
involved in this study.

Number of subjects each country

North
s | -

other 100

O l

200 400 600 800 1000

The larger number of subjects in the sample in Romania reflects the number
of the participating organizations in the partnership that managed the research; having
3 partners from Romania allowed the questioning of more participants in this country.
The number of the participants in each country is enough to make comparisons
possible and to investigate the topic in each of the participating countries.

10
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The following chart shows the number of subjects in each country and each
category (pupils, teachers, future teachers and youth workers).

Number of subjects by country and status

Romania 63 102 166

‘

Portugal 368 54

Italy

North
Macedonia

IEE

other 1

(=]

200 400 600 800 1000

Hpupils Mteachers ™ future teachers youth workers

As it can be observed in the chart, future teachers were only questioned in
Romania and youth workers were only questioned in North Macedonia, so inter-
country comparisons are impossible for those two categories of subjects.

The following chart shows the number of male and female subjects in each
of the participating countries.

Distribution of subjects by country and gender

Romania 42,64% 57,36%
Portugal 45,97% 54,03%
Italy 50,89% 49,11%
(e 43,84% 56,16%
Macedonia Gt i
other 22,22% 77,78%
0% 20% 40% 60% 80% 100%

mmale ®female

As it can be seen in the chart, the number of investigated males is slightly
lower compared with females in all four countries, mainly due to the predominance
of females in the educational sector. Still, the number of questioned participants is
high enough in both genders to make comparisons possible.

11






CHAPTER 2

Research data and results

2.1. Perceived specific needs of the remigrant children

The fOIIOWing Chart Perceived specific needs of the remigrant children
presents the average
evaluations of the ~povhologial _ -

psychological, cultural and

educational needs of the cultural nesds

remigrant children, as

perceived by all the subjects . _ 200

(irrespective of country, status,

gender etc.). . 2 . 4 s
The statistical analysis of data (paired samples t test) confirms significant

differences between the scores on psychological and cultural needs (p<0.001),

psychological and educational needs (p<0.001), cultural and educational needs

(p<0.001).

3,23

2.2. Psychological and social needs of the remigrant children
2.2.1. Differences by country

The following chart presents the average evaluations of the psychological
needs of the remigrant pupils, for each of the countries involved in the study.

13
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The statistical analysis
of data (Oneway Anova)
confirms a significant
influence of the country on the
perception of the
psychological needs of the
remigrant pupils (p<0.001),
with  Bonferroni  multiple
comparisons confirming a

5]

Perceived psychological needs by country

3,05

3,10

2,92

3,12

3,01

w

35 4

lower evaluation in North Macedonia compared with Italy (adjusted p=0.015) and

Portugal (adjusted p<0.001).

2.2.2. Status influences

The following chart
presents the psychological
needs of the remigrant pupils,
as perceived by children and
specialists (average scores).

The statistical analysis
of data (independent samples t
test) confirms  significant
differences  between  the

Perceived psychological needs by status

w
=}
=3

3,14

3 35 4

perception of children and specialists (p<0.001), with specialists having a higher
evaluation of the psychological needs of the remigrant pupils.

2.2.2.1. Age influence in pupils’ attitude

The following chart presents the psychological needs of the remigrant pupils,
as perceived by children 12-15 years old and 15-18 years old (average scores).

The statistical analysis
of data (independent samples t
test)  unfirms  significant
differences  between  the
younger and older pupils
(p=0.065), with 12-15 years
old and 15-18 years old having
similar perceptions of the
psychological needs of the
remigrant pupils.

14

pupil 12-15 years’ old

pupil 15-18 years’ old

Perceived psychological needs by pupils' age
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2.2.2.2. Status influence in specialists’ attitude

The fOIIOWing Chart Perceived psychological needs by specialists' status
presents the psychological

needs of the remigrant pupils, — techer(evmnesium) _ 2
aS percelved by gymnaSIum teacher (high-school) _3,10

teachers, highschool teachers,

future teachers and youth youth-worker _ 356

workers (average scores).

The statistical analysis v | -~
of data (Oneway Anova)
confirms a significant influence of the specialists’ status on the perception of the
psychological needs of the remigrant pupils (p<0.001), with Bonferroni multiple
comparisons confirming a higher evaluation made by the youth workers compared
with highschool teachers (adjusted p=0.01) and future teachers (adjusted p<0.001).

8]
~
4}
w
w
[T}
iS

2.2.3. Gender influences

2.2.3.1. Gender influences in pupils’ attitude

The fO||0Win9 Chart Perceived psychological needs by pupils' gender
presents the psychological
needs of the remigrant pupils,
. male 2,96
as perceived by male and

female children (average

scores).
The statistical analysis " _ 3,05

of data (independent samples t

test) confirms  significant 2 25 : 38 ‘
differences between the perception of the male and female children (p=0.012), with
girls making higher evaluations of the psychological and social needs of the
remigrant pupils compared with boys.

2.2.3.2. Gender influence in specialists’ attitude

The following chart presents the psychological needs of the remigrant pupils,
as perceived by male and female specialists (average scores).

15
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The statistical analysis
of data (independent samples t

test)  unfirms  significant

differences  between  the — ™ _3'12

perception of the male and

female specialists (p=0.587),

the evaluations of the e _3,15

psychological and social needs

of the remigrant pupils being ) ” N S5 .
similar.

Perceived psychological needs by specialists' gender

2.3. Cultural needs of the remigrant children
2.3.1. Differences by country

The fOIIOWing chart Perceived cultural needs by country
presents the average
evaluations of the cultgral " N -
needs of the remigrant pupils, vy [ - -:
for each of the countries < T -

involved in the study.

The statistical analysis
of data (Oneway Anova) e | -~
confirms a significant 2 22 2 3 2
influence of the country on the perception of the cultural needs of the remigrant pupils
(p<0.001), with Bonferroni multiple comparisons confirming a higher evaluation in
Portugal than in North Macedonia (adjusted p<0.001) and other (adjusted p=0.004),
and a lower evaluation in North Macedonia compared with Romania (adjusted
p<0.001), Italy (adjusted p<0.001) and Portugal (adjusted p<0.001).

2.3.2. Status influences

The following chart presents the cultural needs of the remigrant pupils, as
perceived by children and specialists (average scores).

16
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The statistical analysis
of data (independent samples t
test)  unfirms  significant
differences  between  the <=
perception of children and
specialists  (p=0.631), with
specialists and children having  specaists
a similar perception of the
cultural needs of the remigrant
pupils.

2.3.2.1. Age influence in pupils’ attitude

Perceived cultural needs by status

3,22

3,24

~
N
[
w
w
[
'S

The fOIIOWing chart Perceived cultural needs by pupils' age
presents the cultural needs of
the remigrant pupils, as
perceived by children 12-15
years old and 15-18 years old
(average scores).

The statistical analysis !5 &veersel
of data (independent samples t
test) confirms  significant
differences between the perception of younger and older pupils (p<0.001), with 12-
15 years old children having a higher evaluation of the cultural needs of the remigrant
pupils compared with the 15-18 years old children.

pupil 12-15 years’ old

3,11

N

25 3 35 4

2.3.2.2. Status influence in specialists’ attitude

The following chart e i) Teeeh by sTra TS SaE
presents the cultural needs of
the remigrant pupils, as ‘eereriemnssm
perceived by gymnasium
teachers, highschool teachers,
future teachers and youth vouth-worker
workers (average scores).

The statistical analysis
of data (Oneway Anova)
confirms a significant influence of the specialists’ status on the perception of the
cultural needs of the remigrant pupils (p<0.001), with Bonferroni multiple
comparisons confirming a higher evaluation made by gymnasium teachers compared

3,39

w
i
©

teacher (high-school)

3,48

future teacher 3,09

(]

25 3 35 4
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with the highschool teachers (adjusted p=0.045) and a higher evaluation made by the
youth workers compared with future teachers (adjusted p=0.040).

2.3.3. Gender influences

2.3.3.1. Gender influences in pupils’ attitude

The following chart
presents the cultural needs of
the remigrant pupils, as
perceived by male and female
children (average scores).

The statistical analysis
of data (independent samples t
test)  unfirms  significant
differences  between  the

Perceived cultural needs by pupils’ gender

male 3,20

o _ -

25 3 35 4

~

perception of the male and female children (p=0.228), the evaluations of the cultural
needs of the remigrant pupils being similar.

2.3.3.2. Gender influence in specialists’ attitude

The following chart
presents the cultural needs of
the remigrant pupils, as
perceived by male and female
specialists (average scores).

The statistical analysis
of data (independent samples t
test)  unfirms  significant
differences  between  the

Perceived cultural needs by specialists’ gender

male

female

]

25 3 35 4

perception of the male and female specialists (p=0.131), the evaluations of the
cultural needs of the remigrant pupils being similar.

18
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2.4. Educational needs of the remigrant children
2.4.1. Differences by country

The fOIIOWing Chart Perceived educational needs by country
presents the average

evaluations of the educational "~ | ENEGEG_—_ --:

needs of the remigrant pupils, vy | - -

for each of the countries w0 I
Macedonia .

involved in the study.

The statistical analysis
of data (Oneway Anova) oer | -
confirms a significant 25 3 85 4
influence of the country on the perception of the educational needs of the remigrant
pupils (p=0.001), with Bonferroni multiple comparisons confirming a higher
evaluation in Italy compared with Romania (adjusted p=0.025) and North Macedonia
(adjusted p=0.030).

N

2.4.2. Status influences

The fO||0Win9 chart Perceived educational needs by status
presents the educational needs

of the remigrant pupils, as _
perceived by children and children 208

specialists (average scores).

The statistical analysis
of data (independent samples t ~ #=="* - 2ot
test) confirms  significant
differences  between  the 2 3z z 38 4

perception of children and specialists (p=0.037), with specialists having a higher
evaluation of the educational needs of the remigrant pupils.

2.4.2.1. Age influence in pupils’ attitude

The following chart presents the educational needs of the remigrant pupils,
as perceived by children 12-15 years old and 15-18 years old (average scores).

19
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The statistical analysis
of data (independent samples t
test) confirms  significant
differences  between  the
perception of younger and
older pupils (p=0.004), with
12-15 years old children
having a higher evaluation of
the educational needs of the

pupil 12-15 years’ old

e - [

Perceived educational needs by pupils' age

w
o
N

N
~N
[
w

35

remigrant pupils compared with the 15-18 years old children.

2.4.2.2. Status influence in specialists’ attitude

The following chart
presents the educational needs
of the remigrant pupils, as
perceived by gymnasium
teachers, highschool teachers,
future teachers and youth
workers (average scores).

The statistical analysis
of data (Oneway Anova)

Perceived educational needs by specialists' status

teacher (gymnasium) _ 3,13
teacher (high-school) _ 3,02
future teacher _ 2,91

¥}
&
[0}
w

3,5

4

confirms a significant influence of the specialists’ status on the perception of the
educational needs of the remigrant pupils (p<0.001), with Bonferroni multiple
comparisons confirming a higher evaluation made by youth workers compared with
future teachers (adjusted p=0.005) and a lower evaluation made by the future teachers
compared with gymnasium teachers (adjusted p=0.005).

2.4.3. Gender influences

2.4.3.1. Gender influences in pupils’ attitude

The following chart presents the educational needs of the remigrant pupils,
as perceived by male and female children (average scores).

20
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The statistical analysis
of data (independent samples t
test)  unfirms  significant
differences  between the ™"
perception of the male and
female children (p=0.296), the
evaluations of the educational femak
needs of the remigrant pupils
being similar.

Perceived educational needs by pupils' gender

2R

N
r

5 3 35 4

2.4.3.2. Gender influence in specialists’ attitude

The f0||0Win9 Chart Perceived educational needs by specialists' gender
presents the educational needs

of the remigrant pupils, as
perceived by male and female
specialists (average scores).

The statistical analysis
of data (independent samples t
test)  unfirms  significant
differences  between  the
perception of the male and female specialists (p=0.990), the evaluations of the
educational needs of the remigrant pupils being similar.

male 3,04

female 3,04

(]

2,5 3 35 4

2.5. Perceived effects of remigration in terms of educational
behaviour

The f0| I 0W| ng Chal’t Perceived effects of remigration in terms of educational behavior
presents the perceived effects
of remigration in terms of
educational behaviour of the limited
remigrant pupils (average

skip classes - 2,55
scores). e e | -
The statistical analysis _

. q g g 3,05
Of data (palred Samples t test) in extracurricular activities
confirms significant ? 2E 3
differences between the evaluation of those specific effects, with “skipping classes”
being perceived as less relevant compared with “limited academic performance”

(p<0.001), “limited skills and competencies” (p<0.001) and “limited involvement in

limited involvement

35 4
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extracurricular activities” (p<0.001), but also “limited academic performance” being
perceived as less relevant compared with “limited involvement in extracurricular
activities” (p=0.001).

2.5.1. Differences by country

The f0||OWing Chart Perceived effects of remigration by country
presents the average oo
evaluations of the perceived raly 224

effects of remigration in terms

North

R R acedonia 2,41 2,85 3,06 3,05
of educational behaviours, for "
each of the countries involved Portvee! |
|n the Study other 2,72 2,63 31 2,75
The statistical analysis ~_ ~° == * ¢ & ~© = ¥
m skip classes m limited academic performance
Of data (OneWay Anova) m limited skills and competencies limited involvement in extracurricular activities

confirms a significant influence of the country on all the 4 effects: the evaluation of
“skipping classes” (p<0.001), ,.limited academic performance” (p=0.001), “limited
skills and competencies” (p=0.022) and “limited involvement in extracurricular
activities” (p=0.003).

As the chart shows, the potential effects of remigration are perceived
different: “skipping classes” is thought to be more plausible in Romania and Italy,
“limited academic performance” and “limited involvement in extracurricular
activities” are more plausible in Italy while “limited skills and competencies” are
more plausible in Romania and North Macedonia.

Analysing by country, we can observe that “limited skills and competencies”
and “limited involvement in extracurricular activities” are expected in Romania and
North Macedonia, “limited involvement in extracurricular activities” and “limited
academic performance” are expected in Italy while “limited involvement in
extracurricular activities” is expected in Portugal.

2.5.2. Status influences

The following chart presents the average evaluations of the perceived effects
of remigration in terms of educational behaviours, for children and for educational
specialists.
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The statistical analysis
of data (independent samples t
test) confirms  significant

Perceived effects of remigration by status

differences between children e - o

and specialist regarding 3 of

the potential effects: “skipping spedialists 2,81 3,04 213 3,04

classes” (p<0.001), “limited

academic performance” . z 2 9 e 8w ®m m;
(p=0.027) and “limited SKills  wimeeomsomseommence [ —

and competencies” (p=0.001), with specialists evaluating those effects as being more
plausible compared with children.

2.5.2.1. Age influence in pupils’ attitude

The following chart e ees 67 fammeren by mele ame
presents the average
evaluations of the perceived  ,.i12as
effects of remigration in terms """
of educational behaviours, for
pupils 12-15 years old and  cwisis BEEES 288 297 306
pupils 15-18 years old.

The statistical analysis I : ! ¢ _"mimdjmdemmpjﬁmm oo
of data (independent samples t  mimitca s and competencies i o S e e
test) confirms significant differences between pupils 12-15 years old and pupils 15-
18 years old only regarding the ,,skipping classes” effect (p=0.010), with older pupils
being more aware of this potential effect of remigration.

As the chart shows, bot younger and older pupils are more concerned by the
limited involvement of the remigrant pupils in the extracurricular activities.

2,39 2,97 2,95 3,05

(=}

2.5.2.2. Status influence in specialists’ attitude

The fOIIOWing Chart Perceived effects of remigration by specialists’ status
presents the average
teacher
evaluations of the perceived  temnesum =

effects of remigration in terms = (" | 28 297
of educational behaviours, for

youth-worker 3,57 3,57 3,77 3,67

gymnasium teachers,

highschool teachers, youth " BEEEE 2.2 2.8 289

workers and future teachers. R
The StatiStical analysis lIimFi,tEdskiIIsand:ompeten:ies Iimitedinvolvemeﬁtinextra:urri:ulara:tivities

of data (Oneway Anova) confirms significant effects of specialists’ status on
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»skipping classes” (p=0.002), ,,limited academic performance” (p=0.002), ,limited
skills and competencies” (p<0.001) and ,limited involvement in extracurricular
activities” (p<0.001). Bonferroni multiple comparisons confirms a general tendency
of youth workers to evaluate all the potential effects as being more plausible
compared with the other categories of educational specialist, while gymnasium
teachers evaluate ,,limited skills and competencies” and ,,limited involvement in
extracurricular activities” as being more plausible compared with the highschool
teachers.

2.5.3. Gender influences

2.5.3.1. Gender influences in pupils’ attitude

The fOIIOWing chart Perceived effects of remigration by pupils’ gender
presents the average
evaluations of the perceived
effects of remigration in terms
of educational behaviours, for
male and female children. — 203 204 202

The statistical analysis
of data (independent samples t N ]
test) unfirms significant  simitedsuilsand competencies limited involuement in extracurricular actiities
differences between male and female children on any of the analysed effects.

male 2,43 2,91 2,97 3,09

(=}

2 4 6 8 10 12

2.5.3.2. Gender influence in specialists’ attitude

The following chart Tt e O Tem e e iy SresE e, EEnler
presents the average
evaluations of the perceived
effects of remigration in terms
of educational behaviours, for
male and female educational fomale NPT 301 212 301
specialists.

The statistical analysis — A
of data (independent samples t  simites s and competencies fmited involvement in extracurricular activiies
test) unfirms significant differences between male and female specialists on any of the
analysed effects.

male 2,88 3,11 3,14 3,11

o

2 4 6 8 10 12 14
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2.6. Activities that schools could implement for remigrant children

The following chart
presents the activities that
schools could implement for
the remigrant children
(average scores).

The statistical analysis
of data (paired samples t test)
shows that the respondents
consider as most important the

Activities that schools could implement for the remigrant children

linguistic preparation classes

“‘
®
2 s
o
il

additional classes and activities

extracurricular activities
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project based learning
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group activities

cultural activities

@
&

a
o &

psychotherapy

2 3 4

“linguistic preparation classes” and “cooperative learning”, and lastly “additional

classes and activities” and “group activities”.

The individual interventions (“counselling sessions” and “psychotherapy”) are
the least valued activities by the respondents, suggesting that the respondents consider
that schools should focus on group activities with remigrants and native pupils and not
on individual activities for remigrants.

2.6.1. Differences by country

The following chart
presents the average
evaluations of the activities
that schools could implement
for the remigrant children, for
each of the countries involved
in the study.

The statistical analysis
of data (Oneway Anova)

Activities by country

Romania 4,16 3,82 3,72
0D 3,72 369 3,52
Macedonia [ 4 4
Portugal a,27 4,2 3,9
other [ERCEEER-CIFYTL]

5] 10 15 20 25 30 B5) 40

4,04 358 375 362 3

282 382 2,38

4,06 3,74 4,03

3,86 3,79 3,79

o

m additional classes
m cooperative leamning
m cultural activities

m |inguistic preparation classes and activities M extracurricular activities
project based learning

mgroup activities

m counselling sessions
m psychotherapy

confirms a significant influence of the country on all the activities suggested for
facilitating the reintegration of remigrant pupils: “linguistic preparation classes”
(p<0.001), “additional classes and activities” (p<0.001), “extracurricular activities”
(p<0.001), “project based learning” (p<0.001), “cooperative learning” (p=0.002),
“counselling sessions” (p<0.001), “group activities” (p<0.001), “cultural activities”
(p<0.001), “psychotherapy” (p<0.001).

Bonferroni multiple comparisons confirms a general tendency of Romanian
and Portuguese respondents to consider most of the activities as more important
compared with the Italian and North Macedonian respondents.
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2.6.2. Status influences

The following chart Activities by status
presents the average

evaluations of the activities , -
. children [EXIEERISNEY] 392 348 377
that schools could implement

to help remigrant children, for

children and for educational eeHlEE 416 (3890 + 392 378

specialists.
H H H 0 5 10 15 20 25 30 35 40
The statistical analysis ~  ° -~ o
m linguistic preparation classes m additional classes and activities W extracurricular activities
H project based learning B cooperative leaming H counselling sessions
of data (independent samples t  agics actvives B cultural sctties D i,

test) confirms significant differences between children and specialist regarding
almost all of the activities suggested for facilitating the reintegration of remigrant
pupils: “additional classes and activities” (p<0.001), “extracurricular activities”
(p<0.001), “project based learning” (p<0.001), “cooperative learning” (p=0.002),
“counselling sessions” (p<0.001), “group activities” (p<0.001), “cultural activities”
(p<0.001), “psychotherapy” (p=0.001), with specialists considering those activities
as more important compared with the children. The only exception is related to the
“linguistic preparation classes” (p=0.535), activity that is evaluated in the same mode
by the specialists and the children.

2.6.2.1. Age influence in pupils’ attitude

The following chart Activities by pupils’ age
presents the activities that
schools could implement to | .ias
help remigrant children, for ™"
pupils 12-15 years old and
pupils 15-18 years old. pupi 15 18
The statistical analysis
of data (independent samples t S P A S

m linguistic preparation classes m additional classes and activities W extracurricular activities

4,16 3,85 3,59 396 [ 346 3,78 3,63 3,65

project based learning  cooperative leaming u counselling sessions

test) confirms  significant .5 = coitural actvtis O

differences between pupils 12-15 years old and pupils 15-18 years old regarding 3 of
the suggested activities: ,,linguistic preparation activities” (p<0.001), ,,additional
classes and activities” (p=0.001) and ,,psychotherapy” (p=0.006), with younger
pupils considering those activities as being more important compared with older

pupils.
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2.6.2.2. Status influence in specialists’ attitude

The fOIIOWing Chart Activities by specialists' status
presents the average
evaluations of the activities tmsim il e
that schools could implement =i (et~ 401|387 395 298 308
to help remigrant children, for

. youth-worker [ENCY Ry Sy 4,53 403 433 44 4
gymnasium teachers,
highschool teachers, youth et R >°1 73] 7
workers and future teachers. 0 10 20 30 40 50
= Hngy'\snc preparation classes m additic\xa_\‘c\assgsla\1d activities m extlacuw)"\cu\aw activities
The statistical analysis  aioimaie ™™ e B

of data (Oneway Anova) confirms significant effects of specialists’ status on
“linguistic preparation classes” (p=0.018), ‘“additional classes and activities”
(p=0.004), “extracurricular activities” (p=0.002), “project based learning” (p=0.012),
“cooperative learning” (p=0.016), “counselling sessions” (p=0.029), “cultural
activities” (p=0.004). Bonferroni multiple comparisons confirms a general tendency
of youth workers to consider most of the suggested activities as more important
compared with the other respondents; also, Bonferroni shows no significant
difference between gymnasium and highschool teachers.

2.6.3. Gender influences

2.6.3.1. Gender influences in pupils’ attitude

The following chart Activities by pupils' gender
presents the average
evaluations of the activities
that schools could implement
to help remigrant children, for

male

3,85 1332 372 348 34

T
@

male and female Children. female (8 3,93 3,68 398 1363 3,83 371 374
The statistical analysis
H 0 5 10 15 20 25 30 35 40
Of data (Independent Samples t m linguistic preparation classes m additional classes and activities W extracurricular activities
test) confirms  significant «ioliie SRR = povcnatneemy

differences for all the suggested activities (“linguistic preparation classes” (p<0.001),
“additional classes and activities” (p<0.001), “extracurricular activities” (p=0.001),
“project based learning” (p=0.002), “cooperative learning” (p=0.012), “counselling
sessions” (p<0.001), “group activities” (p=0.034), “cultural activities” (p<0.001),
“psychotherapy” (p<0.001)), with girls considering all the activities as more
important compared with boys.
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2.6.3.2. Gender influence in specialists’ attitude

The fOIIOWing chart Activities by specialists’ gender
presents the average
evaluations of the activities
that schools could implement
to help remigrant children, for

(O 397 4,01 391 409 373 339 38 365

male and female specialists. IO oz 107 403
The statistical analysis
1 0 5 10 15 20 25 30 35 40
Of data (Independent Samples t lling}listi:praparatiqn classes ladditiana_l classss_and activities lextra:ur_riculara_ctivities
test)  confirms  significant  .polET ot scniin = povenathecnpy

differences only for “counselling sessions” (p=0.029), with female specialists
considering counselling more important compared with males. Still, the general
tendency is that female and male specialists evaluate the importance of the suggested
activities in a similar way.

2.7. Activities that schools could implement for institutional
development to facilitate the reintegration of remigrant children

The fOIIOWing Chart Institutional development
presents the activities that
schools could implement for
institutional development to adapred curricuia || | T -
facilitate the reintegration of
the  remigrants  children
(average scores).

The statistical analysis
of data (paired samples t test)
confirms significant differences between all the activities, with one exception, “adapted

teachers training

w
&)
~

adapted evaluation procedures

professional school counselling

i

2 3 4 5

evaluation procedures” and “professional school counselling” being evaluated in a
similar way.

The answers show a clear hierarchy regarding the most important activities for
the institutional development: 1. training the teachers, 2. adapted curricula, 3. adapted
evaluation procedures and hire a professional counsellor, 4. parental counselling.
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2.7.1. Differences by country

The following chart Institutional development by country

presents the average Romania
evaluations of the activities .
that schools could implement Nart
for institutional development " FEE ' '

to facilitate the reintegration of o
the remigrants children, for oner [JIEEE 2
each of the countries involved 0 s 10 15 20
in the study. S e

The statistical analysis of data (Oneway Anova) confirms a significant
influence of the country on “teachers training” (p=0.044), “adapted evaluation
procedures” (p<0.001), and “parental counselling” (p<0.001).

Bonferroni multiple comparisons unfirms general differences between the
responses from different countries: “teachers training™ is evaluated as more important
in Romania compared with North Macedonia, “adapted evaluation procedures” are
more important for North Macedonian and Portuguese respondent compared with
Romanian and Italian, while “parental counselling” is more important for the North
Macedonian respondents compared with Romanian and Italian.

2.7.2. Status influences

The fOIIOWing Chart Institutional development by status
presents the average

evaluations of the activities » _ .
A children 3,84 3,67 3,57 3,63
that schools could implement
for institutional development
to facilitate the reintegration of =~ speciaiiss
the remigrants children, for
0 5 10 15 20

children and for educational 3 _ _
) ) m teachers training m adapted curricula m adapted evaluation procedures
Speual IStS. parental counselling u professional school counselling

25

The statistical analysis of data (independent samples t test) confirms
significant differences between children and specialist regarding all of the activities:
“teachers training” (p<0.001), “adapted curricula” (p<0.001), “adapted evaluation
procedures” (p<0.001), “parental counselling” (p<0.001), “professional school
counselling” (p<0.001), with specialists considering all the activities as more
important compared with pupils.
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2.7.2.1. Age influence in pupils’ attitude

The fOIIOWing chart Institutional development by pupils’ age
presents the activities that
schools could implement for ...
institutional development to
facilitate the reintegration of

the remigrants children, for — eueiisis EESSEE 554 368
13 20

years’ old

years’ old

pupils 12-15 years old and
pupils 15-18 years old.

R R R m teachers training m adapted curricula m adapted evaluation procedures

The statistical analysis - psen counseiing O et

of data (independent samples t test) confirms significant differences only for “adapted
evaluation procedures” (p=0.043), with older children making a higher evaluation
compared with younger children.

(=}
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2.7.2.2. Status influence in specialists’ attitude

The f0||OWing Chart Institutional development by specialists’ status
presents the average .

. . R teacher a0
evaluations of the activities  (eymnasium)
that schools could implement (e T

for institutional development
to facilitate the reintegration of
the remigrants children, for ™= S 30 RS

gymnasium teachers,

highschool teachers, youth .07 e
workers and future teachers.

The statistical analysis of data (Oneway Anova) confirms significant effects
of specialists’ status on “teachers training” (p=0.036) and “professional school
counselling” (p=0.037), with a general tendency of youth workers to make higher
evaluations compared with the other categories of specialists.

youth-worker 4,4 4,33 4,43

(=}
(5}
=
S}

15 20 25

2.7.3. Gender influences

2.7.3.1. Gender influences in pupils’ attitude

The following chart presents the average evaluations of the activities that
schools could implement for institutional development to facilitate the reintegration
of the remigrants children, for male and female children.
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The statistical analysis
of data (independent samples t
test) confirms  significant
differences for all the suggested
activities (“teachers training”

(p<0.001), “adapted curricula” temale [ 7 e
15 20

Institutional development by pupils’' gender

male 3,69 3,

L]

3,48

(p=0.013), “adapted evalua-

tion procedures” (p=0.001), 0 s 10

” . 5y ® teachers training ® adapted curricula W adapted evaluation procedures
parental counselling e OpeEs e

(p=0.024), “professional school counselling” (p<0.001), with female children making

higher evaluation compared with male children.
2.7.3.2. Gender influence in specialists’ attitude

The fOI IOWing Chart Institutional development by specialists’ gender
presents the average
evaluations of the activities

i male 4,04 39 3,83 3,87
that schools could implement
for institutional development
to facilitate the reintegration of temale [ ses | 3gm 389
the remigrants children, for
male and female specialists. 0 s 10 15 20 2
; ; ; m teachers training m adapted curricula m adapted evaluation procedures
The Statlstlcal analysls parental counselling m professional school counselling

of data (independent samples t test) unfirms significant differences on any of the
analysed dimensions, with male and female specialists making similar evaluations.

2.8. Tools and instruments that schools could develop and use to
facilitate the reintegration of remigrant children

The fOIIOWing chart Tools & instruments

presents the evaluation of the
) handbooks for teachers _ 3,45
tools and instruments that _ _
handbooks for remigrant pupils _ 3,78

schools could develop and use counseting woricheecs | ;<
to facilitate the reintegration of optionslcourses [ -5
the remlgrant Chlldren training for teachers _ 3,72
(average SCOI’eS) informative materials for teachers _ 3,77

The statistical analysis — informative materials for pupiis |

1 2 3 4 5

of data (paired samples t test)
confirms significant differences between the evaluation of the different tools and
instruments: the most important resources are: 1. “handbooks for remigrant pupils” and

31



Research on methodological aspects of reintegrating the remigrants

“informative materials for teachers” and 2. “informative materials for pupils” and
“training for teachers”.

2.8.1. Differences by country

The fO"OWing chart Tools & instruments by country

presents the average  omena

evaluations of the tools and
instruments that schools could North

(S 323 341 ,22 2,53 4,01 3,81

. 67 3,87 3,79 3,87 3,77 3,82
develop and use to facilitate """
the re | nteg rati on Of the Portugal 3,28 3,86 ERES 3,78 3,71 3,62
remigrant children, for each of e o2 S 7
the countries involved in the 0 5 10 15 20 25 30
[] hajabooks for teachers - harjdrbooks for remigrant pupils [] mumellm worksheets
StU dy : ;pf:runr::'iu:::‘smals i W training for teachers W informative materials for teachers

The statistical analysis of data (Oneway Anova) confirms a significant
influence of the country on all the analysed tools and instruments (“handbooks for
teachers” (p<0.001), “handbook for remigrant pupils” (p<0.001), “counselling
worksheets” (p<0.001), “optional courses” (p<0.001), “training for teachers”
(p<0.001), “informative materials for teachers” (p<0.001), “informative materials for
pupils” (p<0.001).

Bonferroni multiple comparisons confirms a general tendency of North
Macedonian respondents to make higher evaluation, while Italian respondents make
lower evaluation.

2.8.2. Status influences

The following chart Tools & instruments by status
presents the average
evaluations of the tools and aien | -
instruments that schools could
develop and use to facilitate
the reintegration of the specialists [NERCRMEETCRNEY S
remigrant children, for
children and for educational _ ° s e e it
specialists. s Tt
The statistical analysis of data (independent samples t test) confirms
significant differences between children and specialist regarding the evaluation of all

the tools and instruments (“handbooks for teachers” (p<0.001), “handbook for
remigrant pupils” (p<0.001), “counselling worksheets” (p<0.001), “optional courses”

(<]
«

10 15 20 25 30
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(p<0.001), “training for teachers” (p<0.001), “informative materials for teachers”
(p<0.001), “informative materials for pupils” (p<0.001), with the specialists making
higher evaluation compared with the children.

2.8.2.1. Age influence in pupils’ attitude

The fOIIOWing chart Tools & instruments by pupils’ age
presents the average
evaluation of the tools and i -
instruments that schools could """
develop and use to facilitate
the reintegration of the =i EER -
remigrant children, for pupils
12-15 years old and pupils 15-

18 years old. e :Ei?ii:itiii;ii?:f”““‘“p“s :.“::?Zfi'.‘:i‘;”;k:::.i‘;,mm

 informative materials for pupils

The statistical analysis of data (independent samples t test) confirms
significant differences only for “training for teachers” (p=0.016), with older children
making a higher evaluation compared with younger children.
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2.8.2.2. Status influence in specialists’ attitude

The fOIIOWing Chart Tools & instruments by specialists’ status
presents the average -
evaluations of the tools and  tevmasum) BRGNS
instruments that schools could =i s FrTarPR—rs
develop and use to facilitate

@
N

youth-worker 4,6 a4 a4 4,57 4,23 4,1
the reintegration of the
remi grant children, for et 339 EEEN 35°
gymnaSium teachers, 0 5 10 15 20 25 30 35
highschool teachers, youth o BEREETT IR

workers and future teachers.

The statistical analysis of data (Oneway Anova) confirms significant effects
of specialists’ status on “handbooks for teachers” (p<0.001), “handbook for
remigrant pupils” (p<0.001), “counselling worksheets” (p=0.005), “optional courses”
(p<0.001), “training for teachers” (p<0.001).

Bonferroni multiple comparisons confirms a general tendency of the youth
workers to make higher evaluation compared with the other categories of specialists;
also, gymnasium teachers make higher evaluations compared with highschool
teachers on “handbook for teachers” and “training for teachers”.
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2.8.3. Gender influences

2.8.3.1. Gender influences in pupils’ attitude

The fOIIOWing chart Tools & instruments by pupils’ gender
presents the average
evaluations of the tools and
instruments that schools could
develop and use to facilitate

male

the reintegration of the femate [T 567 | aze | 37
remigrant children, for male
and female children. 0 5 10 15 20 25 30

m handbooks for teachers m handbooks for remigrant pupils m counselling worksheets
optional courses  training for teachers = informative materials for teachers

The statistical analysis — aiimmemset o oo
of data (independent samples t test) confirms significant differences for the evaluation
of all the tools and instruments (“handbooks for teachers” (p=0.024), “handbook for
remigrant pupils” (p<0.001), “counselling worksheets” (p<0.001), “optional courses”
(p=0.004), “training for teachers” (p=0.015), “informative materials for teachers”
(p<0.001), “informative materials for pupils” (p=0.003), with the female children
making higher evaluations compared with male children.

2.8.3.2. Gender influence in specialists’ attitude

The fOIIOWing chart Tools & instruments by specialists’ gender
presents the average
evaluations of the tools and
instruments that schools could
develop and use to facilitate

e
the reintegration of the e
0 5 10 15 20 25 30

remigrant children, for male
and female specialists.

m handbooks for teachers m handbooks for remigrant pupils m counselling worksheets
optional courses m training for teachers m informative materials for teachers

The statistical analysis .« o oo
of data (independent samples t test) confirms significant differences on “handbook for
remigrant pupils” (p=0.032) and “informative materials for teachers” (p=0.038), with
female specialist making higher evaluations compared with male specialists.
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CHAPTER 3

Discussion of the results

3.1. The perceived needs of the remigrant children

The data analysis shows a clear hierarchy among the perceived needs of the
remigrant children: the respondents consider that the main needs of children
returning to their home country after a period spent abroad are the cultural needs,
then the psychological and social needs and lastly the educational needs.

This shows that the cultural shock the remigrant children have to face when
returning to their home country is obvious for teachers and native pupils and finding
specific answers to facilitate the cultural adaptation after remigration is considered to
be more important than the facilitation of the psychological or educational adaptation.
This is rather important considering that the respondents were directly involved in
education (as specialists or pupils), and evaluating the educational needs as the least
important shows a clear understanding of the priorities that the educational activities
should have: first facilitate the cultural adaptation of the remigrants, then tackle the
psychological issues and social integration problems they might have, and only after
that focus on the educational adaptation and school performance.

The inter-country analysis shows a general tendency of similar answers in all
the four countries and regarding all three categories of needs of the remigrant pupils
(psychological, cultural and educational).

The only exception is the tendency of the respondents in North Macedonia to
evaluate those needs as less intense compared with the respondents in other countries
(the psychological needs are evaluated as less intense compared with respondents in
Italy and Portugal, the cultural needs are evaluated as less intense compared with the
respondents in Romania, Italy and Portugal, the educational needs are evaluated as
less intense compared with the respondents in Italy). This result can be correlated
with North Macedonia having a better intercultural experience, as its population
(mainly consisting in Macedonians, Albanians and Turks) is more used to live and
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thrive together with representatives of other cultures, so they are not so receptive to
the specific needs of the remigrants as they are used to answer the specific needs of
all children, irrespective of their ethnicity or cultural background, but our research
data is not enough to validate this potential explanation and future research should be
conducted in order to validate this perspective or to launch other more reliable
explanation of our research data.

The psychological and educational needs of the remigrant pupils are more
obvious for the specialists working in education than for the native children, while
the cultural needs are equally relevant for specialists and children. On the one hand,
these results reflect the knowledge and expertise of the educational specialists
regarding the psychological and educational issues associated with remigration,
while on the other hand, the results show that the cultural issues of pupils returning
the their home country are so visible that the experience and knowledge is not
important for the correct perception of those needs. From the educational perspective,
these results show that the specialists working in education should consider some
specific activities that would make the psychological and educational needs of the
remigrants more obvious for the native pupils, as they have limited capabilities of
identifying those needs by themselves.

Younger native pupils (12-15) are more receptive to the cultural and
educational needs of the remigrants compared with older native pupils (15-18), while
the psychological needs and perceived in a similar way by all the native pupils,
irrespective of their age. These results can be linked to the personal development,
especially the development of the coping mechanisms of children, as higher children
have better skills to react to the cultural and educational needs and they consider that
the remigrant pupils have those coping strategies also developed; in depth interviews
with native children could validate this potential explanation in a future research.

The results show a general tendency of male and female to evaluate the needs
of the remigrants is a similar way, tendency that is present for native pupils and for
specialists in education. The only exception is in the case of native pupils evaluating
the psychological needs of the remigrants, with girls being more receptive to those
needs compared with boys.

3.2. Educational behaviours influenced by remigration

In terms of educational effects of remigration, the respondents are more
receptive to the immediate and visible effects (limited involvement in extracurricular
activities, limited skills and competencies and limited academic performance)
compared with the potential long-term effects (skipping classes and eventually quit
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school). This might suggest a perception of the reintegration of the remigrants in
school as a “crisis situation”, where one should consider first the immediate effects
and tackle those effects on short term and only after that consider the medium-term
and long-term effects and provide specific answers to minimize that potential impact.
Still, teachers and school counsellors have to take into consideration that prevention
is usually more effective than intervention and once the “skipping classes” behaviour
is established is harder to correct it, so educational strategies should also take into
consideration this potential effect, maybe even more as the teachers have the
tendency to focus less on it in their own activities.

The perception of the potential educational effects of remigration has a
strong cultural influence: “skipping classes” in more plausible in Romania and Italy,
“limited academic performance” and “limited involvement in extracurricular
activities” are more plausible in Italy while “limited skills and competencies” are
more plausible in Romania and North Macedonia. It is important to emphasise that
these results only reflect the inter-country differences in perception, not necessarily
a difference in the real effects of remigration, but policy makers in each country
should consider this specific perception when planning specific measures to facilitate
the integration of the remigrants, as the less obvious effects in each country should
be addressed in a specific manner.

The potential effects of remigration in terms of educational behaviour are
more obvious for the specialists working in education than for the native pupils (with
the exception of the involvement in extracurricular activities, perceived in a similar
way), again reflecting their better knowledge and larger experience (both pedagogical
experience and “life” experience).

The educational behaviours associated with remigration are equally visible
for younger native pupils (12-15) and older native pupils (15-18), with the exception
of “skipping classes” that is more obvious for the older pupils, but this might only
reflect the general tendency of dropout being higher in highschool compared with
gymnasium. In terms of educational strategy, these results show that preventing
negative educational behaviours in the remigrant population should not be focused
on gymnasium or highschool, as the potential impact is irrespective of children’s’
age.

The educational effects of remigration are more visible for youth workers
compared with teachers and future teachers, probably because of the specific
activities they organize for the remigrants, as the nonformal and informal
communication (more present in youth-work than in formal education) might allow
the youth-workers to better understand and respond to the specific needs of the
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remigrants and a better evaluation of the effects of returning home. In terms of
educational strategy, the experts organizing the activities to facilitate the adaptation
of the remigrants in schools and education could consider involving youth-workers
in the decision-making process as their perspective could provide valuable insights
in terms of the potential effects of remigration.

In terms of gender influences, the potential effects of the remigration on the
educational behaviour are perceived in a similar way by males and females (for
native pupils and for specialists in education).

3.3. Educational activities for remigrant children

The native pupils and the specialists in education focus more on group
activities than on individual activities, even if the individual activities are highly
specialized (for instance, psychotherapy). The respondents also focused more on the
activities that every teacher could implement compared with activities that requires a
special qualification (for instance, counselling or psychotherapy).

In integrating the remigrant pupils in education, the most important activities
are perceived to be the linguistic preparation classes (showing that the respondents
focus on the immediate need of the remigrants to understand the language used in
school — even if it is considered their “native language”, as many remigrants have
difficulties in speaking, writing and understanding the language of their native
country) and integration of cooperative learning in the teaching methodology (as this
is, probably, the only teaching methodology that can facilitate the integration and
participation of the pupils not fluent in the language used in teaching). Also,
additional classes and activities for remigrants and using group work and group
activities are highly evaluated by both teachers and native pupils.

In terms of the activities that schools could implement to facilitate the
reintegration of the remigrants, the cultural background proves to be very important,
as the respondents in Romania and Portugal have a constant tendency of evaluating
all the activities as being more important compared with the respondents in Italy and
North Macedonia; therefore, we emphasise on the fact that the cultural background
do not influence the activities that are considered to be more important, but only the
general evaluation, as the Romanians and the Portuguese have the tendency of
considering the intervention as more important (irrespective of the methods used for
the intervention). This difference might be related with the higher awareness of the
issues of integrating the remigrants in education in Romania and Portugal, those
being the only two countries in Europe where specific research on the issues
associated with children returning home were conducted and published.
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All the activities are considered to be more important by the specialists in
education compared with the native children, with the exception of the linguistic
preparation classes that are evaluated in a similar way by pupils and specialist. This
shows that the need for a specific intervention is more obvious for the teachers than
for the native pupils (reflecting, again, the pedagogical training and expertise), but
also that the need for understanding the language is obvious for all the educational
actors (the native pupils also feel the need of communicating with their remigrant
colleagues, not only the teachers).

Gymnasium pupils consider that linguistic preparation classes, additional
classes and activity and psychotherapy are needed at a higher level compared with
highschool pupils, suggesting that the integration is more relevant for younger pupils
(as language is very important in the integration process).

Youth workers evaluate all the proposed activities at a higher level compared
with teachers (with no significant differences between the gymnasium and the
highschool teachers); again, the informal communication in youth-work allows a
better understanding of the specific needs and the necessity of specific intervention
is more obvious for youth-workers (irrespective of the tools used for intervention).

There is a significant gender effect in the native pupils’ population, with girls
considering all the activities as being more relevant compared with boys, but this
gender effect is not relevant in the educational specialists’ population.

3.4. Institutional development for the reintegration of remigrants

In terms of the needed action for the institutional development of the schools
to better respond to the specific needs of the remigrant pupils for their reintegration,
the most important activity is perceived to be the training of the teachers; also, an
adapted curriculum is considered to be relevant (but, we might add, the potential
adaptation of the curriculum at local level is directly dependent of the teachers being
trained). An important fact is that even teachers consider those activities as more
important (when compared with native pupils), showing that teachers admit their
need to be trained to better respond to the specific needs of the remigrants, and the
decision makers at national and / or local level should take this into consideration
when planning the teachers training activities and strategy.

There is a cultural influence in evaluating the activities that school could
implement for their institutional development: “teachers training” is evaluated as
more important in Romania compared with North Macedonia, “adapted evaluation
procedures” are more important for North Macedonian and Portuguese respondent

39



Research on methodological aspects of reintegrating the remigrants

compared with Romanian and Italian, while “parental counselling” is more important
for the North Macedonian respondents compared with Romanian and Italian. As a
general tendency, we can observe that the teachers training is more important in
Romania, while adapted evaluation procedures and parental counselling are more
valued in North Macedonia.

Age does not have a significant influence on native pupils’ evaluation in terms
of the activities for schools’ institutional development, with the exception of the
development of adapted evaluation procedures that is considered more important for
highschool pupils compared with gymnasium pupils, probably reflecting the general
higher importance of evaluation in highschool.

Youth-workers have a general tendency of evaluating all the activities as
being more important compared with teachers, once again confirming their general
tendency to emphasize on the need of intervention to help the remigrant pupils
readapt after returning to their home country.

There is a significant gender effect in the native pupils’ population, with girls
considering all the activities as being more relevant compared with boys, but this
gender effect is not relevant in the educational specialists’ population.

3.5. Educational instruments for the reintegration of remigrants

In terms of educational tools and instruments that schools could use to
facilitate the reintegration of the remigrants, the respondent focus mainly on
handbooks for the remigrant children and informative materials for teachers; also,
informative materials for pupils and training the teachers are considered to be
important.

The results clearly show the need for information, for having the necessary
knowledge to understand the specific needs of the remigrant children in order to plan
specific actions to help them reintegrate, this need for information being present both
for native pupils and for teachers. Also, again, teachers training is considered to be
very important.

The cultural background influenced the perception of the educational tools:
as a general tendency, the North Macedonian made the higher evaluation for all the
analysed tools, while Italians made lower evaluation; again, the cultural influence do
not change the hierarchy of the tools in terms of their necessity, but only the general
intensity of the evaluation.
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The specialists in education evaluated all the instruments as being more
needed and relevant compared with native pupils, once again reflecting their
expertise and pedagogical knowledge. Still, it is very important that the teachers
evaluated even the instruments for them (the information and training for teachers)
as being more important compared with pupils, showing that the teachers admit their
need for specific instruments.

Younger and older pupils made similar evaluations in terms of instruments
to be used for facilitating the reintegration of the remigrants, with the exception of
the training for teachers that is considered more important by the older children
compared with younger children.

Youth-workers one again evaluated all the instruments as being more
important compared with teachers, while gymnasium teachers considered handbooks
and trainings for teachers as more important compared with highschool teachers,
showing that the need for understanding the specific needs of the remigrants to better
plan the response is more relevant for gymnasium teachers.

Girls evaluated all the instruments as being more important compared with
boys, while the gender effect is only relevant in the specialists’ population for
handbooks for the remigrants and informative materials for teachers, with female
specialist making higher evaluation compared with male specialists.
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CHAPTER 4

Research conclusions

When thinking at remigrant children, native teachers and pupils focus first
on their cultural needs (admitting the cultural shock the remigrants face as a direct
consequence of the cultural differences between the home country and the former
country of residence, as they are “caught between two cultures, and never fitting in”,
as Stonequist (1961) characterized the migrants); the psychological and social needs
come second, while the educational needs of the remigrant children are perceived as
the least important from the three analysed needs. Even if previous data from
Romania (Luca, Foca, Gulei & Brebulet, 2012) showed that parents especially focus
on the educational needs of the remigrant children and were mostly interested in the
educational reintegration after the remigration, teachers and native pupils seem to
have a different perception, focusing more on the cultural and psychological needs
of the remigrants, as the educational reintegration is more or less impossible if the
cultural and psychological readaptation is not already realized.

The immediate potential effects of remigration in terms of educational
behaviour are more obvious that the potential long-term effects, even if those long-
term effects can have a bigger impact on the academic future of the remigrants. The
native teachers and pupils focus more on what can happen now (limited involvement
in extracurricular activities, limited skills and competencies and limited academic
performance) than on what could happen in the future (skipping classes and
eventually quit school). While this perspective can be important in organizing the
school strategy and the teacher strategy, focusing on the immediate effects and
tackling those effects as in a “crisis situation”, decision makers should also consider
the long-term effects when planning the strategy for minimizing the impact of
remigration on pupils, as the prevention of a potential “skipping classes” behaviour
is by far more effective than an intervention when the behaviour is established and
the risk of early school leaving is already present.
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In terms of the activities that schools and teachers could organize in order to
facilitate the reintegration of the remigrant pupils, there is a special focus on the
activities that all the teachers could implement compared with activities that requires
a special qualification (for instance, counselling or psychotherapy), and also on group
activities than on individual activities, even if the individual activities are highly
specialized (for instance, psychotherapy). This emphasized the fact that teachers and
native pupils admit that every educational actor should be actively implicated in the
reintegration of the remigrants (all the teachers, not only the school counsellors or the
psychologists, and even the pupils have their role in the group activities); also, the
important role of the group activities can be linked on the fact that involving remigrant
pupils in group activities does not respond only to their educational needs, but also
matches their cultural and psychological needs, by integrating them into the group and
also encouraging the group to integrate the remigrants.

The most important aspect that native teachers and pupils focus in terms of
the activities to facilitate the reintegration of the remigrants is the linguistic
preparation, as many of the remigrants do not speak what is considered their native
language and learning it relevant for their school integration. In terms of specific
activities or methods, the integration of cooperative learning in the teaching
methodology is considered to be the most important (as it can help not only to the
development of the specific skills the school is planning to develop, but also for the
integration of the remigrants in the educational group, as this is, probably, the only
teaching methodology that can facilitate the integration and participation of the pupils
not fluent in the language used in teaching).

For the institutional development of schools to better respond to the needs of
remigrants, the most important activity is perceived to be the training of teachers;
also, an adapted curriculum is considered to be relevant (but, we might add, the
potential adaptation of the curriculum at local level is directly dependent on the
teachers being trained). Even teachers admit their need to be trained in order to better
respond to the specific needs of the remigrants, and decision makers at national and
/ or local level should take this into consideration when planning teachers training
activities and strategy.

When analysing the instruments that schools could develop and use to
facilitate the reintegration of the remigrants, the main focus is on handbooks for the
remigrant children and informative materials for teachers; also, informative
materials for pupils and training the teachers are considered to be important. A
specific need becomes obvious: the need for information, for having the necessary
knowledge to understand the specific needs of the remigrant children in order to plan
specific actions to help them reintegrate.
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CHAPTER 5

Research results in Romania

5.1. Subjects

The following chart presents
the number of the Romanian subjects
for each category of respondents
defined by status and gender.

As the chart shows, the
number of boys and girls is more or
less similar in the pupils population,
while in the specialist population the

Distribution of Romanian subjects by status and gender

pupil 12-15 years old 175 164

pupil 15-18years old

teacher (gymnasium) - YR
teacher (high-school)
future teacher fij 149

0 50 100 150 200 250 300 350 400

146 150

mmale mfemale

number of females is much higher than the number of males (as teachers and future
teachers are mostly females); still, the total number of male respondents in the
specialists population is high enough to make comparisons possible.

5.2. Perceived specific needs of the remigrant children

The following chart presents
the average evaluations of the
psychological, cultural and
educational needs of the remigrant
children, as perceived by all the
Romanian subjects (irrespective of
status and gender).

The statistical analysis of

Perceived specific needs of the remigrant children

psychological
and social needs

3,05

uisineess _ .
sduatonsinesds _ e

1 2 3 4 5

data (paired samples t test) confirms significant differences between the scores on
cultural needs and psychological needs (p<0.001), cultural needs and educational
needs (p<0.001), psychological needs and educational needs (p<0.001).
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5.3. Psychological and social needs of the remigrant children

5.3.1. Status influences

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Romanian children and specialists
(average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived psychological needs by status

- -

o _ -

1 2 sl 4 5]

between the perception of Romanian children and specialists (p=0.002), with
specialists having a higher evaluation of the psychological needs of the remigrant

pupils.

5.3.1.1. Age influence in pupils’ attitude

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Romanian children 12-15 years old
and 15-18 years old (average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

pupil 12-15 years’ old

- ~
i - -
1 2 3

Perceived psychological needs by pupils' age

2

4 5

between the perception of Romanian younger and older pupils (p=0.002), with older
pupils having a higher evaluation of the psychological needs of the remigrant pupils.

5.3.1.2. Status influence in specialists’ attitude

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Romanian  gymnasium  teachers,
highschool teachers and future
teachers.

The statistical analysis of
data (Oneway Anova) confirms a

teacher (gymnasium)

teacher (high-school)

future teacher

Perceived psychological needs by specialists' status

. =
'

3,03

2 3 4 5

significant influence of the Romanian specialists’ status on the perception of the
psychological needs of the remigrant pupils (p<0.001), with Bonferroni multiple
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comparisons confirming a lower evaluation made by the future teachers compared
with gymnasium teachers (adjusted p<0.001) and compared with highschool teachers
(adjusted p=0.024).

5.3.2. Gender influences

5.3.2.1. Gender influences in pupils’ attitude

The foIIowing chart presents Perceived psychological needs by pupils' gender
the psychological needs of the
remigrant pupils, as perceived by
Romanian male and female children
(average scores).

The statistical analysis 0f  femae
data (independent samples t test)
unfirms  significant  differences 1 2 3 “ 5
between the perception of the Romanian male and female children (p=0.069), with
male and female children having similar evaluations of the psychological needs of
the remigrant pupils.

male 2,95

3,05

5.3.2.2. Gender influence in specialists’ attitude

The following chart presents Perceived psychological needs by specialists' gender
the psychological needs of the
remigrant pupils, as perceived by
Romanian male and female
specialists (average scores).

The statistical analysis of temae
data (independent samples t test)
unfirms  significant  differences
between the perception of the Romanian male and female specialists (p=0.477), with
male and female specialist having similar evaluations of the psychological needs of
the remigrant pupils.

3,15

3
]
[
w I I
w

4 5

5.4. Cultural needs of the remigrant children
5.4.1. Status influences

The following chart presents the cultural needs of the remigrant pupils, as
perceived by Romanian children and specialists (average scores).

47



Research on methodological aspects of reintegrating the remigrants

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences
between the perception of Romanian
children and specialists (p=0.727),
with children and specialists having
similar perceptions of the cultural
needs of the remigrant pupils.

Perceived cultural needs by status

e - .
o _ -
1

3
2 3 4 5

5.4.1.1. Age influence in pupils’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Romanian
children 12-15 years old and 15-18
years old (average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

i - -
- -
1 2 3

Perceived cultural needs by pupils' age

pupil 15-18 years’ old

4 5

between the perception of Romanian younger and older pupils (p=0.704), with
younger and older pupils having similar perceptions of the cultural needs of the

remigrant pupils.

5.4.1.2. Status influence in specialists’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Romanian
gymnasium teachers, highschool
teachers and future teachers.

The statistical analysis of
data (Oneway Anova) confirms a
significant influence of the Romanian

teacher (gymnasium)

teacher (high-school)

future teacher

Perceived cultural needs by specialists' status

3,61

4
N
@

3,09

2 3 4 5

specialists’ status on the perception of the cultural needs of the remigrant pupils
(p<0.001), with Bonferroni multiple comparisons confirming a higher evaluation
made by the gymnasium teachers compared with highschool teachers (adjusted
p=0.035) and compared with future teachers (adjusted p<0.001).
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5.4.2. Gender influences

5.4.2.1. Gender influences in pupils’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Romanian
male and female children (average
scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived cultural needs by pupils' gender

2 3 4 5

between the perception of the Romanian male and female children (p=0.152), with
male and female children having similar evaluations of the cultural needs of the

remigrant pupils.

5.4.2.2. Gender influence in specialists’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Romanian
male and female specialists (average
scores). The statistical analysis of
data (independent samples t test)
unfirms  significant  differences
between the perception of the

Perceived cultural needs by specialists' gender

Lt
w
(=

2 3 4

Romanian male and female specialists (p=0.297), with male and female specialist
having similar evaluations of the cultural needs of the remigrant pupils.

5.5. Educational needs of the remigrant children

5.5.1. Status influences

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Romanian children and specialists
(average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived educational needs by status

: - "

- -

1 2 3 4 5
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between the perception of Romanian children and specialists (p=0.008), with
specialists having a higher evaluation of the educational needs of the remigrant

pupils.
5.5.1.1. Age influence in pupils’ attitude

The f0||0W|ng Chart presents Perceived educational needs by pupils' age
the educational needs of the

remigrant pupils, as perceived by .. ..o -2
Romanian children 12-15 years old
and 15-18 years old (average scores).

The statistical analysis Of  suiissyearsoia -
data (independent samples t test)
confirms  significant  differences

between the perception of Romanian younger and older pupils (p=0.025), with older
pupils having a higher evaluation of the educational needs of the remigrant pupils.

~
w
IS

5

5.5.1.2. Status influence in specialists’ attitude

The fO”OWing Chart presents Perceived educational needs by specialists' status
the educational needs of the
remigrant pupils, as perceived by - techertemesim
Romanian gymnasium teachers,
highschool teachers and future

»
w
<}

teacher (high-school)

-
N
=

teachers.
- . future teacher 2,91
The statistical analysis of _
data (Oneway Anova) confirms a 1 2 3 . 5

significant influence of the Romanian specialists’ status on the perception of the
educational needs of the remigrant pupils (p<0.001), with Bonferroni multiple
comparisons confirming a lower evaluation made by the future teachers compared
with highschool teachers (adjusted p=0.003) and compared with gymnasium teachers
(adjusted p<0.001).

5.5.2. Gender influences

5.5.2.1. Gender influences in pupils’ attitude

The following chart presents the educational needs of the remigrant pupils,
as perceived by Romanian male and female children (average scores).
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The statistical analysis of
data (independent samples t test)
unfirms  significant  differences
between the perception of the
Romanian male and female children
(p=0.204), with male and female
children having similar evaluations
of the educational needs of the
remigrant pupils.

Perceived educational needs by pupils' gender

male 2,90

female

~
W
-

H
o
w
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5.5.2.2. Gender influence in specialists’ attitude

The following chart presents Perceived educational needs by specialists' gender
the educational needs of the
remigrant pupils, as perceived by
Romanian male and female
specialists (average scores).

The statistical analysis Of  emae
data (independent samples t test)
unfirms  significant  differences : 2 3 4 5
between the perception of the Romanian male and female specialists (p=0.549), with
male and female specialist having similar evaluations of the educational needs of the
remigrant pupils.

male 3,08

3,04

5.6. Perceived effects of remigration in terms of educational
behaviour

The fo“owing Chart presents Perceived effects of remigration in terms of educational behavior
the perceived effects of remigration
in terms of educational behaviour of

skip classes

limited

the remigrant pupils (average scores P ST _
of the Romanian respondents). e I
The statistical analysis of e |

data (paired samples t test) cOnfirms e e RN -
significant differences between the 1 2 3
evaluation of those specific effects by the Romanian participants, with “skipping
classes” being perceived as less relevant compared with “limited academic
performance” (p<0.001), “limited skills and competencies” (p<0.001) and “limited
involvement in extracurricular activities” (p<0.001).

4 5
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5.6.1. Status influences

The following chart presents
the average evaluations of the
perceived effects of remigration in
terms of educational behaviours, for
Romanian children and educational
specialists.

Perceived effects of remigration by status

e m

spedalists 2,03 3,19 311

The statistical analysis of
data (independent samples t test)
confirms significant differences between Romanian children and specialist regarding
2 of the potential effects: “skipping classes” (p<0.001) and “limited academic
performance” (p<0.001), with specialists evaluating those effects as being more
plausible compared with children.

o

2 4 6 8 10 12 14

mskip classes mlimited academic performance

W limited skills and competencies limited involvement in extracurricular activities

5.6.1.1. Age influence in pupils’ attitude

The following chart presents
the average evaluations of the
perceived effects of remigration in
terms of educational behaviours, for
Romanian pupils 12-15 years old and
pupils 15-18 years old.

The statistical analysis of
data (independent samples t test)
confirms significant differences between Romanian younger and older children
regarding 3 of the perceived educational behaviours of remigrants: “skipping classes”
(p<0.001), “limited skills and competencies” (p=0.010) and “limited involvement in
extracurricular activities” (p=0.001), with older children evaluating those behaviours
as being more plausible compared with younger children.

Perceived effects of remigration by pupils' age

pupil 12-15

) 23 2,89 2,91
years' old

pupil 15-18
years’ old

o

2 4 6 8 10 12 14
W skip classes m|imited academic performance

B |imited skills and competencies limited involvement in extracurricular activities

5.6.1.2. Status influence in specialists’ attitude

The following chart presents
the average evaluations of the
perceived effects of remigration in
terms of educational behaviours, for

Romanian  gymnasium  teachers,
highschool teachers and future
teachers.
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The statistical analysis of data (Oneway Anova) confirms significant effects
of Romanian specialists’ status on ,,skipping classes” (p=0.011), ,limited academic
performance” (p<0.001), ,,limited skills and competencies” (p=0.006) and ,,limited
involvement in extracurricular activities” (p=0.015). Bonferroni multiple
comparisons confirms a general tendency of future teachers to evaluate all the
potential effects (except “skipping classes™) as being less plausible compared with
teachers, especially gymnasium teachers.

5.6.2. Gender influences

5.6.2.1. Gender influences in pupils’ attitude

The following chart presents Perceived effects of remigration by pupils' gender
the average evaluations of the
perceived effects of remigration in e
terms of educational behaviours, for
Romanian male and female children. .

The statistical analysis of data : : :
(independent samples t test) unfirms o 2 4 s 8 1
significant  differences  DEtWEEN  simesmunscommernce
Romanian male and female children on any of the analysed effects.

5.6.2.2. Gender influence in specialists’ attitude

The following chart presents Perceived effects of remigration by specialists' gender
the average evaluations of the
perceived effects of remigration in e
terms of educational behaviours, for
Romanian male and female
educational specialists.

The statistical analysis of data o 2 4 s 8w
(independent samples t test) unfirms s I
significant differences between Romanian male and female specialists on any of the
analysed behaviours.

female

12 14

5.7. Activities that schools could implement for remigrant children

The following chart presents the activities that schools could implement for
the remigrant children (average scores of Romanian respondents).
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The statistical analysis of data
(paired samples t test) shows that the

Activities that schools could implement for the remigrant children

additional classes and activities [N, : -

extracurricular activiries [ N, :

prect s carnivs | -
|

Romanian respondents consider as
most important the  “linguistic
preparation classes”, then
“cooperative learning”.

8

3,51

cultural activities 3,62

2 3 4 5

5.7.1. Status influences

The following chart presents
the average evaluations of the

Activities by status

activities  that  schools  could chitdren
implement for institutional

development to facilitate the

reintegration of the remigrants

children, for Romanian children and D
educational specialists. S

The statistical analysis of data (independent samples t test) confirms
significant differences between Romanian children and specialist regarding almost
all of the activities suggested for facilitating the reintegration of remigrant pupils:
“additional classes and activities” (p<0.001), “extracurricular activities” (p<0.001),
“project based learning” (p=0.032), “cooperative learning” (p=0.001), “counselling
sessions” (p<0.001), “group activities” (p<0.001), “cultural activities” (p<0.001),
“psychotherapy” (p=0.009), with specialists considering those activities as more
important compared with the children. The only exception is related to the “linguistic
preparation classes” (p=0.175), activity that is evaluated in the same mode by the
Romanian specialists and the Romanian children.

® extracurricular activities
= counselling sessions
W psychotherapy

® additional classes and activities
m cooperative leaming
B cultural activities

5.7.1.1. Age influence in pupils’ attitude

The following chart presents
the activities that schools could

Activities by pupils' age

implement for institutional 711210 EEEEEEPERE
development to facilitate the

reintegration of the remigrants . m

children, for Romanian pupils 12-15 ™" ESS—

years old and pupils 15-18 years old. o s 1 15 2 2 3 3 40

m linguistic preparation classes m additional classes and activities W extracurricular activities
project based learning

m group activities

 cooperative leaming
mcultural activities

u counselling sesslons
u psychotherapy
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The statistical analysis of data (independent samples t test) confirms
significant differences between Romanian pupils 12-15 years old and Romanian
pupils 15-18 years old regarding 2 of the suggested activities: ,,extracurricular
activities” (p=0.007) and ,,counselling sessions” (p=0.020), with older pupils
considering those activities as being more important compared with younger pupils.

5.7.1.2. Status influence in specialists’ attitude

The following chart presents
the average evaluations of the

Activities by specialists' status

teacher

activities that schools could  temwsim
implement to help remigrant e

school)

children, for Romanian gymnasium
teachers, highschool teachers and e

future teachers. o s 1 15 1 2 30 3 40
The statistical analysis of

data (Oneway Anova) confirms significant effects of Romanian specialists’ status on

“additional classes” (p=0.014), “counselling sessions” (p<0.001) and “cultural

activities” (p=0.004), with Bonferroni multiple comparisons confirming a general

tendency of future teachers to evaluate all 3 activities as being less important

compared with gymnasium teachers.

439 432 411
436 4, ,

M additional classes and activities W extracurricular activities
W cooperative leaming
W cultural activities

m counselling sessions
m psychotherapy

5.7.2. Gender influences

5.7.2.1. Gender influences in pupils’ attitude

The following chart presents
the average evaluations of the
activities that  schools  could s

implement to help remigrant

children, for Romanian male and
female children.

The statistical analysisof data =~~~ o = 0w s w w0
(independent samples t test) confirms oo =
significant differences between Romanian boys and girls for almost all the suggested
activities: “linguistic preparation classes” (p=0.014), “additional classes and
activities” (p<0.001), “extracurricular activities” (p=0.007), “project based learning”
(p=0.033), “cooperative learning” (p=0.017), “counselling sessions” (p<0.001),
“group activities” (p=0.008), “psychotherapy” (p<0.001), with girls considering all
the activities as more important compared with boys.

Activities by pupils' gender

402 35 35

3,86 (325 355 3,

mcultural activities mpsychotherapy
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5.7.2.2. Gender influence in specialists’ attitude

The following chart presents

the average evaluations of the
activities  that  schools  could
implement to help remigrant

children, for Romanian male and
female specialists.

Activities by specialists' gender

male 4,02 3,97 3,98 4,13 3,75 378 389 3,92
EUETI 431 405 397

4,25 | 396 4,03 3¢

The statistical analysisof data o« w0 s 0w W wm w0
(independent samples t test) confirms
significant differences only for “linguistic preparation classes” (p=0.037), with
Romanian female specialists considering this activity as more important compared with
Romanian male specialists.

5.8. Activities that schools could implement for institutional
development to facilitate the reintegration of remigrant children

Institutional development

The following chart presents
the activities that schools could

implement for institutional

_— adapted curricula _ 3,71
development to facilitate the ’
reintegration of the remigrants oot | -

2 3 4 5

children (average scores of the
Romanian respondents).

The statistical analysis of data
(paired samples t test) confirms a clear hierarchy regarding the most important activities
for the institutional development in Romania in order to facilitate the reintegration of
the remigrant children:

1. training the teachers;

2. having a professional school counsellor & having an adapted curriculum;
3. having adapted evaluation procedures & having parental counselling.

5.8.1. Status influences
The following chart presents the average evaluations of the activities that

schools could implement for institutional development to facilitate the reintegration
of the remigrants children, for Romanian children and educational specialists.
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The statistical analysis of e
data (independent samples t test)
confirms  significant  differences chidren H
between Romanian children and
specialist regarding all of the 7
activities: “teachers training” o
(p<0.001), “adapted curricula” 0 5 1 " 20
(p<0.001), “adapted  evaluation ..., o
procedures” (p<0.001), “parental counselling” (p<0.001), “professional school
counselling” (p<0.001), with Romanian specialists considering all the activities as
more important compared with pupils.

25

5.8.1.1. Age influence in pupils’ attitude

The following chart presents Institutional development by pupils' age
the activities that schools could
implement for institutional o215 SRR
development to facilitate the
reintegration of the remigrants e
children, for Romanian pupils 12-15 """ K8 : : :
years old and pupils 15-18 years old. o 5 10 15 2

The statistical analysis of
data (independent samples t test) confirms significant differences for “adapted

al school counselling

evaluation procedures” (p=0.036), “parental counselling” (p=0.006) and
“professional school counselling” (p=0.038), with Romanian older children making
a higher evaluation compared with younger children.

5.8.1.2. Status influence in specialists’ attitude

The fOIIOWing chart presents Institutional development by specialists' status
the average evaluations of the

teacher

activities  that  schools  could e ﬂ
implement for institutional eacer i
development to facilitate the

reintegration of the remigrants fue e
children, for Romanian gymnasium 0 5 1

teachers, highschool teachers and
future teachers.

The statistical analysis of data (Oneway Anova) confirms significant effects
of Romanian specialists’ status on “adapted curricula” (p=0.002), “adapted
evaluation procedures” (p=0.001), “parental counselling” (p<0.001) and

15 20 25
Wteachers training W adapted curricula madapted evaluation procedures

parental counselling W professional school counselling
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“professional school counselling” (p=0.001), with Bonferroni multiple comparisons
confirming a general tendency of future teachers to evaluate all activities as being
less important compared with teachers, especially gymnasium teachers.

5.8.2. Gender influences

5.8.2.1. Gender influences in pupils’ attitude

The fO||0WIng Chart pl’esentS Institutional development by pupils' gender
the average evaluations of the

activities that schools could male “

implement for institutional
development to facilitate the .
reintegration of the remigrants : : : :
children, for Romanian male and 0 5 10 20
female children. s

The statistical analysis of data (independent samples t test) confirms significant
differences for 3 of the suggested activities (“teachers training” (p=0.001), “adapted

curricula” (p=0.017) and “professional school counselling” (p=0.001), with
Romanian girls making higher evaluation compared with Romanian boys.

m adapted evaluation procedures

5.8.2.2. Gender influence in specialists’ attitude

The following chart presents Institutional development by specialists' gender
the average evaluations of the
activities  that  schools  could NeE “
implement for institutional
development to facilitate the .
reintegration of the remigrants . :
children, for Romanian male and 0 5 10 20
female specialists. ot
The statistical analysis of data (independent samples t test) confirms significant
differences for 1 of the suggested activities: “teachers training” (p=0.004), with
Romanian female specialists making higher evaluation compared with Romanian
male specialists.

25

m adapted evaluation procedures

ool counselling
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5.9. Tools and instruments that schools could develop and use to
facilitate the reintegration of remigrant children

The following chart presents Tools & instruments
the evaluation of the tools and bandbocta tortescrers. | -+
instruments that schools could handbooks for remigrent pupils NN : -
develop and use to facilitate the counseiing woriaheets | s>

optional courses

informative materials for teachers

reintegration of the remigrant
children (average scores of the
Romanian respondents). ey e

The statistical analysis of data 1 2 3 4 5
(paired samples t test) confirms a clear hierarchy regarding the most important tools
and instruments that Romanian schools could develop and use to facilitate the
reintegration of the remigrant children:

1. handbooks for the remigrant pupils;

2. counselling worksheets & optional courses & training for teachers & informative
materials for teachers & informative materials for pupils;

3. handbooks for teachers.
5.9.1. Status influences

The following chart presents Tools & instruments by status
the average evaluations of the tools
and instruments that schools could e
develop and use to facilitate the

reintegration of the remigrant 3
children, for Romanian children and p' -
educational specialists.

The statistical analysis of ”m m
data (independent samples t test) confirms significant differences between Romanian
children and specialists regarding the evaluation of all the tools and instruments
(“handbooks for teachers” (p<0.001), “handbook for remigrant pupils” (p=0.002),
“counselling worksheets” (p<0.001), “optional courses” (p<0.001), “training for
teachers” (p<0.001), “informative materials for teachers” (p<0.001), “informative
materials for pupils” (p<0.001), with the Romanian specialists making higher
evaluation compared with the children.
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5.9.1.1. Age influence in pupils’ attitude

The following chart presents Tools & instruments by pupils' age
the average evaluation of the tools
and instruments that schools could — »»@2°
develop and use to facilitate the

reintegration of the remigrant ..o -

years’ old

EXE]

years’ old

children, for Romanian pupils 12-15
years old and Romanian pupils 15-18 o
years old.

The statistical analysis of data (independent samples t test) confirms
significant differences between Romanian younger and older children regarding the
evaluation of 4 of the tools and instruments: “handbooks for teachers” (p=0.006),
“counselling worksheets” (p=0.020), “training for teachers” (p<0.001), “informative
materials for teachers” (p=0.013), with the Romanian older children making higher
evaluation compared with the younger children.

5.9.1.2. Status influence in specialists’ attitude

The following chart presents Tools & instruments by specialists’ status
the average evaluations of the tools
and instruments that schools could @
develop and use to facilitate the —weow- I SEENGECGE—G.
reintegration of the remigrant
children, for Romanian gymnasium "=
teachers, highschool teachers and
future teachers.

The statistical analysis of data (Oneway Anova) confirms significant effects
of Romanian specialists’ status on “handbook for teachers” (p=0.002), “counselling
worksheets” (p<0.001), “optional courses” (p<0.001), “training for teachers”
(p=0.006), with Bonferroni multiple comparisons confirming a general tendency of
future teachers to evaluate this tools as being less important compared with
gymnasium teachers, and “informative materials for teachers” (p=0.029), with
Bonferroni multiple comparisons confirming a tendency of highschool teachers to
evaluate this tool as being less important compared with gymnasium teachers.

419 425 444 44 | 423 | 416
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5.9.2. Gender influences

5.9.2.1. Gender influences in pupils’ attitude

The following chart presents Tools & instruments by pupils' gender
the average evaluations of the tools
and instruments that schools could P s -
develop and use to facilitate the
reintegration of the remigrant
children, for Romanian male and . -
female children. 0 s 1 50

mhandbooks for teachers  handbooks for remigrant pupils counselling worksheets

The statistical analysis of data ..., e
(independent samples t test) confirms significant differences for 4 of the evaluated tools
and instruments: ‘“handbooks for remigrant pupils” (p=0.009), “counselling
worksheets” (p<0.001), “optional courses” (p=0.006), “informative materials for
teachers” (p=0.044), with Romanian girls making higher evaluation compared with
Romanian boys.

5.9.2.2. Gender influence in specialists’ attitude

The fO”OWing Chal"[ preSentS Tools & instruments by specialists' gender
the average evaluations of the tools
and instruments that schools could maie [T

develop and use to facilitate the -
reintegration of the remigrant

children, for Romanian male and . -
female specialists. %

The statistical analysis of data e e
(independent samples t test) unfirms S|gn|f|cant differences for any of the evaluated
tools and instruments, with Romanian male and female specialists making similar
evaluation for each of the tools and instruments.

o
«
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5.10. Research conclusions in Romania

The perceived needs of the remigrant children in Romania are mostly related
to the cultural needs, then the psychological and social needs and, at last, the
educational needs.

The psychological and social needs of the remigrant children in Romania are
more obvious for the specialists compared with children, and for the teachers
compared with the future teachers.

The cultural needs of the remigrant children in Romania are perceived in a
similar way by the specialists and the pupils, but are more obvious for the gymnasium
teachers compared with future teachers.

The educational needs of the remigrant children in Romania are more
obvious for the specialists compared with children, and for the teachers compared
with the future teachers.

The perceived effects of the remigration in Romania in terms of educational
behaviours are more related to the immediate and visible effects (limited involvement
in extracurricular activities, limited skills and competencies and limited academic
performance) compared with the potential long-term effects (skipping classes and
eventually quit school).

In terms of the activities that Romanian schools could implement for
facilitating the reintegration of the remigrants, the most important activities are
considered to be the linguistic preparation classes and lastly the integration of the
cooperative learning in the didactic methodology.

The most important activity that Romanian schools could implement for their
institutional development is the training of the teachers.

In terms of the instruments that Romanian schools could develop and
implement to facilitate the reintegration of the remigrants, the most important tool is
considered to be the handbooks for the remigrant pupils.
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CHAPTER 6

Research results in Italy

6.1. Subjects

The following chart presents
the number of the Italian subjects for
each category of respondents defined
by status and gender.

As the chart shows, the
number of boys and girls is more or
less similar in the pupils population,
while in the specialist population the

Distribution of Italian subjects by status and gender
pupil 12-15 years old 87 84 4

pupil 15-18 years old 73 46 6

teacher (gymnasium) n
teacher (high-school) m
0

50 100 150 200

mmale mfemale M non-answer

number of females is much higher than the number of males (as teachers are mostly
females); still, the total number of male respondents in the specialists population is
high enough to make comparisons possible.

6.2. Perceived specific needs of the remigrant children

The following chart presents
the average evaluations of the
psychological, cultural and
educational needs of the remigrant
children, as perceived by all the
Italian subjects (irrespective of status
and gender).

The statistical analysis of

Perceived specific needs of the remigrant children

psychological
and social needs 21D
uisineess _ o
slustensineses _ e

1 2 3 4 5

data (paired samples t test) confirms significant differences between the scores on
cultural needs and psychological needs (p<0.001), cultural needs and educational

needs (p<0.001).
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6.3. Psychological and social needs of the remigrant children

6.3.1. Status influences

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Italian children and specialists
(average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived psychological needs by status

children

- b
- _ -
1 2 3 4

5

between the perception of Italian children and specialists (p=0.002), with specialists

having a higher evaluation of the psychological needs of the remigrant pupils.

6.3.1.1. Age influence in pupils’ attitude

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Italian children 12-15 years old and
15-18 years old (average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived psychological needs by pupils' age

B - -
- T
1 2 3

pupil 15-18 years’ old

4

5

between the perception of Italian younger and older pupils (p<0.001), with younger
pupils having a higher evaluation of the psychological needs of the remigrant pupils.

6.3.1.2. Status influence in specialists’ attitude

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Italian gymnasium teachers and
highschool teachers.

The statistical analysis of
data (independent samples t test)
unfirms a significant influence of the

Perceived psychological needs by specialists' status

teacher (gymnasium) 3,48

1 2 3 4

Italian specialists’ status on the perception of the psychological needs of the
remigrant pupils (p=0.197), gymnasium teachers and highschool teachers having
similar perceptions of the psychological needs of the remigrants.
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6.3.2. Gender influences

6.3.2.1. Gender influences in pupils’ attitude

The following chart presents Perceived psychological needs by pupils' gender
the psychological needs of the
remigrant pupils, as perceived by
Italian male and female children
(average scores).

The statistical analysis of  enae
data (independent samples t test)
unfirms  significant  differences
between the perception of the Italian male and female children (p=0.275), with male
and female children having similar evaluations of the psychological needs of the
remigrant pupils.

3,02

3
]
[

3,10

i

2 3 4 5

6.3.2.2. Gender influence in specialists’ attitude

The following chart presents Perceived psychological needs by specialists’ gender
the psychological needs of the
remigrant pupils, as perceived by
Italian male and female specialists
(average scores).

The statistical analysis Of emae _
data (independent samples t test)
unfirms  significant  differences : 2 3 4
between the perception of the Italian male and female specialists (p=0.725), with
male and female specialist having similar evaluations of the psychological needs of

the remigrant pupils.

5

6.4. Cultural needs of the remigrant children
6.4.1. Status influences

The following chart presents the cultural needs of the remigrant pupils, as
perceived by Italian children and specialists (average scores).
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The statistical analysis of
data (independent samples t test)
unfirms  significant  differences
between the perception of Italian
children and specialists (p=0.882),
with children and specialists having
similar perceptions of the cultural
needs of the remigrant pupils.

Perceived cultural needs by status

_ -
_ -
1 2 3 4

6.4.1.1. Age influence in pupils’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Italian
children 12-15 years old and 15-18
years old (average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

i _ "
- i
1 2 3

Perceived cultural needs by pupils' age

pupil 15-18 years’ old

4 5

between the perception of Italian younger and older pupils (p<0.001), with younger
pupils having a higher evaluation of the cultural needs of the remigrant pupils.

6.4.1.2. Status influence in specialists’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Italian
gymnasium teachers and highschool
teachers.

The statistical analysis of
data (independent samples t test)
confirms a significant influence of

Perceived cultural needs by specialists' status

e _ 7
e _ 3’09

[

2 B 4 5|

the Italian specialists’ status on the perception of the cultural needs of the remigrant
pupils (p=0.002), with gymnasium teachers having a higher evaluation of the cultural

needs of the remigrants.
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6.4.2. Gender influences

6.4.2.1. Gender influences in pupils’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Italian male
and female children (average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences
between the perception of the Italian

Perceived cultural needs by pupils' gender

3,34

2 3 4 5

male and female children (p=0.433), with male and female children having similar
evaluations of the cultural needs of the remigrant pupils.

6.4.2.2. Gender influence in specialists’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Italian male
and female specialists (average
scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived cultural needs by specialists' gender

2 3 4 5

between the perception of the Italian male and female specialists (p=0.584), with
male and female specialist having similar evaluations of the cultural needs of the

remigrant pupils.

6.5. Educational needs of the remigrant children

6.5.1. Status influences

The following chart presents the educational needs of the remigrant pupils,
as perceived by Italian children and specialists (average scores).
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The statistical analysis of
data (independent samples t test)
unfirms  significant  differences
between the perception of Italian
children and specialists (p=0.464),
with pupils and specialists having
similar evaluations of the educational
needs of the remigrant pupils.

Perceived educational needs by status

- h
_ -
1 2 3 4

6.5.1.1. Age influence in pupils’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Italian children 12-15 years old and
15-18 years old (average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

i - -
- ™
1 2 3

Perceived educational needs by pupils' age

pupil 15-18 years’ old

4 5

between the perception of Italian younger and older pupils (p<0.001), with younger
pupils having a higher evaluation of the educational needs of the remigrant pupils.

6.5.1.2. Status influence in specialists’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Italian gymnasium teachers and
highschool teachers.

The statistical analysis of
data (independent samples t test)
confirms a significant influence of

teacher (gymnasium)

Perceived educational needs by specialists' status

3,38

~
w
S

5

the Italian specialists’ status on the perception of the educational needs of the
remigrant pupils (p=0.004), with gymnasium teachers having a higher evaluation of

the educational needs of the remigrants.
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6.5.2. Gender influences

6.5.2.1. Gender influences in pupils’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Italian male and female children
(average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived educational needs by pupils' gender

male 3,08

female 3,10

i

2 3 4 5

between the perception of the Italian male and female children (p=0.806), with male
and female children having similar evaluations of the educational needs of the

remigrant pupils.

6.5.2.2. Gender influence in specialists’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Italian male and female specialists
(average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived educational needs by specialists' gender

male

o _ -

1

3 4 5

between the perception of the Italian male and female specialists (p=0.307), with
male and female specialist having similar evaluations of the educational needs of the

remigrant pupils.

6.6. Perceived effects of remigration in terms of educational

behaviour

The following chart presents
the perceived effects of remigration
in terms of educational behaviour of
the remigrant pupils (average scores
of the Italian respondents).

The statistical analysis of
data (paired samples t test) confirms
significant differences between the

Perceived effects of remigration in terms of educational behavior

skip classes

limited
academic performance

limited skills
and competencies _ 2,85
1 2 3

limited involvement
in extracurricular activities
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evaluation of those specific effects by the Italian participants, with “skipping classes”
being perceived as less relevant compared with “limited academic performance”
(p<0.001) and “limited involvement in extracurricular activities” (p<0.001), but also
“limited skills and competencies” being perceived as less relevant compared with
“limited academic performance” (p=0.001) and “limited involvement in
extracurricular activities” (p=0.001).

6.6.1. Status influences

The following chart presents Perceived effects of remigration by status
the average evaluations of the
perceived effects of remigration in children m
terms of educational behaviours, for
Italian children and educational
specialists.

The statistical analysis of
data (independent samples t test)  mieomn oo [
confirms significant differences between Italian children and specialist regarding 3
of the potential effects: “skipping classes” (p<0.001), “limited academic
performance” (p=0.005) and “limited skills and competencies” (p=0.018), with
specialists evaluating those effects as being more plausible compared with children.

spedialists 3,28 3,48 ERT

2 4 6 8 10 12 14

6.6.1.1. Age influence in pupils’ attitude

The following chart presents Perceived effects of remigration by pupils’ age
the average evaluations of the
perceived effects of remigration in stz BN
terms of educational behaviours, for
Italian pupils 12-15 years old and

pupil 15-18

- years’ old g 291 28
pupils 15-18 years old.
The statistical analysis of 0 2 a 6 8 10 12
. mskip classes m limited academic performance
data (independent samples t test)  wimeasamsomenne

confirms significant differences between Italian older and younger children regarding
1 of the perceived educational behaviours of remigrants: “limited involvement in
extracurricular activities” (p=0.001), with younger children evaluating this behaviour
as being more plausible compared with older children.
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6.6.1.2. Status influence in specialists’ attitude

The fO“OW|ng Chart preSentS Perceived effects of remigration by specialists' status
the average evaluations of the
perceived effects of remigration in oo * SESES

terms of educational behaviours, for
Italian gymnasium teachers and

teacher (high-

. i 2,88 2,88 2,48
highschool teachers. el

The statistical analysis of o 2 4 & 8 1 n 1 11
data (independent samples t test)  aimeemamscommerne B —

confirms significant effects of Italian specialists’ status on ,,skipping classes”
(p=0.006), ,limited academic performance” (p<0.001), ,limited skills and
competencies” (p<0.001) and ,limited involvement in extracurricular activities”
(p=0.016), with gymnasium teachers evaluating this behaviours as being more
plausible compared with highschool teachers.

6.6.2. Gender influences

6.6.2.1. Gender influences in pupils’ attitude

The following chart presents Perceived effects of remigration by pupils' gender
the average evaluations of the
perceived effects of remigration in male n
terms of educational behaviours, for
Italian male and female children.

oo i female 2,42 2,96 2,84
The statistical analysis of data
(independent samples t test) confirms o 2 a4 & 8 w1 o
. - . . m skip classes m limited academic performance
significant differences between Italian  aimessissndcomperences

male and female children on 2 of the analysed effects: ,,skipping classes” (p=0.013)
and ,limited involvement in extracurricular activities” (p=0.043), with boys
evaluating these behaviours as being more plausible compared with girls.

6.6.2.2. Gender influence in specialists’ attitude

The following chart presents the average evaluations of the perceived effects
of remigration in terms of educational behaviours, for Italian male and female
educational specialists.
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The statistical analysis of data
(independent samples t test) unfirms
significant differences between Italian
male and female specialists on any of
the analysed behaviours.

Perceived effects of remigration by specialists' gender

male 3,08 3,17 2,92
0 2 a 6 8 10 12 14 16

mskip classes mlimited academic performance

® |imited skills and competencies limited involvernent in extracurricular activities

6.7. Activities that schools could implement for remigrant children

The following chart presents
the activities that schools could
implement for remigrant children
(average scores of Italian
respondents).

The statistical analysis of data
(paired samples t test) shows that the

Activities that schools could implement for the remigrant children

linguistic preparation classes [ NN : oo
additional classes and activities [ NG - -
extracurricular actvities [ : o
project based learning [ R : .
cooperative tearning - [ - -
counselling sessions [ -
cultural activivies [ - -
P ——

2 3 4

Italian respondents consider as most
important the “linguistic preparation classes” and “cooperative learning”, and lastly
“group activities”.

6.7.1. Status influences

The following chart presents
the average evaluations of the

Activities by status

activities  that  schools  could ciren [YRRNRRNY  [F (
implement for institutional

development to facilitate the m

reintegration of the remigrants

children, for Italian children and ©o 5 10 15 1 25 0 33

m extracurricular activities
m counselling sessions
m psychotherapy

m additional classes and activities
W cooperative leaming
W cultural activities

u linguistic preparation classes
project based learning
B group activities

educational specialists.

The statistical analysis of data (independent samples t test) confirms
significant differences between Italian children and specialist regarding all of the
activities suggested for facilitating the reintegration of remigrant pupils: “linguistic
preparation classes” (p=0.001), “additional classes and activities” (p<0.001),
“extracurricular activities” (p<0.001), “project based learning” (p<0.001),
“cooperative learning” (p<0.001), “counselling sessions” (p<0.001), “group

activities” (p<0.001), “cultural activities” (p=0.018), “psychotherapy” (p=0.001),
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with specialists considering those activities as more important compared with the
children.

6.7.1.1. Age influence in pupils’ attitude

The following chart presents Activities by pupils' age
the activities that schools could
implement for institutional w2 1e m
development to facilitate the
reintegration of the remigrants
children, for Italian pupils 12-15 - R
years old and pupils 15-18 years old. o s 1 1 2 s 3 3

 linguistic preparation classes m additional classes and activities W extracurricular activities

The statistical analysis of vl hid oy
data (independent samples t test) confirms significant differences between Italian
pupils 12-15 years old and Italian pupils 15-18 years old regarding 6 of the suggested
activities: ,linguistic preparation classes” (p<0.001), ,additional classes and
activities” (p=0.005), ,,extracurricular activities” (p=0.016), ,,cooperative learning”
(p=0.004), ,.group activities” (p=0.007) and ,,psychotherapy” (p=0.002), with
younger pupils considering those activities as being more important compared with

older pupils.

pupil 15-18

. 338 331 32
years' old

6.7.1.2. Status influence in specialists’ attitude

The following chart presents Activities by specialists’ status
the average evaluations of the
activities  that  schools  could ~ rexrer -
implement to help remigrant
children, for Italian gymnasium

teachers and highschool teachers. e -

The statistical analysis of 0 1
data (independent samples t test)
confirms significant differences between Itallan gymnasmm teachers and Italian
highschool teachers regarding 4 of the suggested activities: ,,linguistic preparation
classes” (p=0.047), ,additional classes and activities” (p=0.011) and
,,psychotherapy” (p=0.018) (with gymnasium teachers considering those activities as
being more important compared with highschool teachers), and ,,cultural activities”
(p<0.001), with highschool teachers considering this activity as more important

compared with gymnasium teachers.
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6.7.2. Gender influences

6.7.2.1. Gender influences in pupils’ attitude

The following chart presents Activities by pupils' gender
the average evaluations of the
activities that  schools  could ol
implement to help remigrant
children, for Italian male and female
children.

female 416 3,76 345 405 1301 3,

The statistical analysis of data =~~~ o = = u_)_ H“ LI
(independent samples t test) confirms T T
significant differences between Italian boys and girls for almost all the suggested
activities: “linguistic preparation classes” (p=0.001), ‘“additional classes and
activities” (p<0.001), “project based learning” (p=0.040), “cooperative learning”
(p=0.011), “cultural activities” (p=0.010), with girls considering all the activities as

more important compared with boys.

6.7.2.2. Gender influence in specialists’ attitude

The fOIIOWing chart presents Activities by specialists' gender
the average evaluations of the

activities that schools  could male

implement to help remigrant

children, for Italian male and female -
. [CUEICH 456 422 433 4,56 408 45 3,67 422
specialists.

The statistical analysis of data UL N N D N
(independent samples t test) confirms oo e e
significant differences only for “psychotherapy” (p=0.013), with Italian female
specialists considering this activity as more important compared with Italian male

specialists.

6.8. Activities that schools could implement for institutional
development to facilitate the reintegration of remigrant children

The following chart presents the activities that schools could implement for
institutional development to facilitate the reintegration of the remigrants children
(average scores of the Italian respondents).
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The statistical analysis of data Institutional development
(paired samples t test) confirms a clear
hierarchy  regarding the  most
important  activities  for  the

institutional development in Italy in = eemeeeneee I - -
I

teachers training

adapted curricula

order to facilitate the reintegration of b
the remigrant children: P TR
1. training the teachers & having an

adapted curriculum;

2. having a professional school counsellor & having adapted evaluation procedures &
having parental counselling.

2 3 4 5

6.8.1. Status influences

The fo”oWlng Chart presents Institutional development by status
the average evaluations of the

activities  that  schools  could cm.dren

implement for institutional

development to facilitate the s n
reintegration of the remigrants

children, for Italian children and 0 5 10 1 20
educational specialists. S S

The statistical analysis of data (independent samples t test) confirms
significant differences between Italian children and specialist regarding almost all of
the activities: “teachers training” (p<0.001), “adapted curricula” (p=0.001), “adapted
evaluation procedures” (p<0.001), “parental counselling” (p<0.001), with Italian
specialists considering all the activities as more important compared with pupils.

25

6.8.1.1. Age influence in pupils’ attitude

The fOIIOWing chart presents Institutional development by pupils' age
the activities that schools could
implement for institutional iz m “
development to facilitate the
reintegration of the remigrants
children, for Italian pupils 12-15 m
years old and pupils 15-18 years old. 0 5 1 15 >

The statistical analysis Of i
data (independent samples t test) confirms significant differences for “adapted

pupil 15-18
years' old

0
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curricula” (p=0.011) and “professional school counselling” (p=0.026), with Italian
younger children making a higher evaluation compared with older children.

6.8.1.2. Status influence in specialists’ attitude

The f0||0WIng Chart presents Institutional development by specialists’ status
the average evaluations of the

activities  that  schools could = H

implement for institutional

development to facilitate the .o
reintegration of the remigrants . .

children, for Italian gymnasium 0 . . .
teachers and highschool teachers. P st st vt

The statistical analysis of data (independent samples t test) unfirms
significant differences between Italian gymnasium teachers and Italian highschool
teachers regarding any of the suggested activities, with highschool teachers and
gymnasium teachers evaluating in a similar way each of the activities.

6.8.2. Gender influences

6.8.2.1. Gender influences in pupils’ attitude

The following chart presents the average evaluations of the activities that
schools could implement for institutional development to facilitate the reintegration
of the remigrants children, for Italian male and female children.

The statistical analysis of data Institutional development by pupils' gender
(independent samples t test) confirms
significant differences for 2 of the i
suggested activities: “adapted
curricula” (p=0.002) and ‘“adapted
evaluation procedures” (p=0.037) o -
with Italian girls making higher 0 5 10
evaluation compared with Italian
boys.

15 20
W teachers training madapted curricula madapted evaluation procedures

parental counselling m professional school counselling
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6.8.2.2. Gender influence in specialists’ attitude

The fOIIOWing chart presents Institutional development by specialists' gender
the average evaluations of the

activities that schools could male m

implement for institutional develop-

ment to facilitate the reintegration of

the remigrants children, for Italian o “
male and female specialists. 0 5 1 15 2 2

The statistical analysis of data i s profession! scho counseling
(independent samples t test) unfirms significant differences on any of the analysed
dimensions, with Italian male and female specialists making similar evaluations.

6.9. Tools and instruments that schools could develop and use to
facilitate the reintegration of remigrant children

The following chart presents Tools & instruments
the evaluation of the tools and e
instruments that schools could  hencsoskstor remierant puois [ -
develop to facilitate the reintegration counseling worksheots | NN : >
of the remigrant children (average cpvionatcoures . [ : -

informative materials for teachers | NN .01
The StatiStical analySiS Of data informative materials for pupils _ 3,81

(paired samples t test) confirms a clear 1 2 3 4 5
hierarchy regarding the most important instruments that Italian schools could develop
and use:

scores of the Italian respondents).

1. informative materials for teachers;

2. informative materials for pupils;

3. training for teachers & handbooks for the remigrant pupils;

4. counselling worksheets & optional courses & handbooks for teachers.
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6.9.1. Status influences

The following chart presents Tools & instruments by status
the average evaluations of the tools
and instruments that schools could chicren (Y
develop and use to facilitate the
reintegration of the remigrant :
children, for Italian children and e -
educational specialists. 0 . w0

mhandbooks for teachers ' handbooks for remigrant pupils ' counselling worksheets

The statistical analysis of ... oo
data (independent samples t test) confirms significant differences between Italian
children and specialists regarding the evaluation of almost all the tools and
instruments (“handbooks for teachers” (p<0.001), “handbook for remigrant pupils”
(p=0.003), “counselling worksheets” (p<0.001), “optional courses” (p<0.001),
“training for teachers” (p<0.001) and “informative materials for pupils” (p<0.022),
with the Italian specialists making higher evaluation compared with the children.

6.9.1.1. Age influence in pupils’ attitude

The fO"OWlng Chart pl’esentS Tools & instruments by pupils' age
the average evaluation of the tools
and instruments that schools could 77”1 EFCEEERIET: s3s | 401 |

years’ old

develop and use to facilitate the
reintegration of the remigrant i
children, for Italian pupils 12-15 "
years old and 15-18 years old. | CHRC R NN S
The statistical analysis of =

data (independent samples t test) unfirms significant differences between Italian
younger and older children regarding the evaluation of any of the tools and
instruments, with the Italian older children and younger children making similar
evaluation of each of the tools and instruments.

306 321 3

M training for teachers M informative materials for teachers

6.9.1.2. Status influence in specialists’ attitude

The f0||0WIng Chart presents Tools & instruments by specialists' status

the average evaluations of the tools
and instruments that schools could e -
develop and use to facilitate the

reintegration of the remigrant oo i
children, for Italian gymnasium

teachers and highschool teachers. e HE O S

W itraining for teachers  informative materlals for teachers
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The statistical analysis of data (independent samples t test) confirms
significant differences between Italian gymnasium teachers and Italian highschool
teachers regarding 2 of the evaluated tools and instruments: ,,handbooks for teachers”
(p=0.021) and ,handbooks for remigrant pupils” (p=0.005), with gymnasium
teachers making higher evaluations compared with highschool teachers.

6.9.2. Gender influences

6.9.2.1. Gender influences in pupils’ attitude

The fO”OWing Chart presentS Tools & instruments by pupils' gender
the average evaluations of the tools
and instruments that schools could e - B 222 Ba 264

develop and use to facilitate the
reintegration of the remigrant
children, for Italian male and female
children. 0 s 10 15 2 2 50

mhandbooks for teacher: # handbooks for rem\granl pupils Icuunse\hng'.vnrksheels

The statistical analysis of data .o . oo ST
(independent samples t test) confirms significant dlfferences for 3 of the evaluated tools
and instruments: “counselling worksheets” (p=0.037), “training for teachers”
(p=0.011), “informative materials for pupils” (p=0.022), with Italian girls making
higher evaluation compared with Italian boys.

IO 328 347 328 3,58 411 395

6.9.2.2. Gender influence in specialists’ attitude

The fO”OWlng Chal‘t pl‘esentS Tools & instruments by specialists' gender

the average evaluations of the tools
and instruments that schools could ez
develop and use to facilitate the
reintegration of the remigrant - -

R . female 4,14 4,08 3,97 4,36 4,33 4,22
children, for Italian male and female
specialists. o s 1w 15w s m 3

whandbooks for teachers  handbooks for remigrant pupils wcounselling worksheets

The statistical analysis of data ... T
(independent samples t test) unfirms significant differences for any of the evaluated
tools and instruments, with Italian male and female specialists making similar
evaluation for each of the tools and instruments.
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6.10. Research conclusions in Italy

The perceived needs of the remigrant children in Italy are mostly related to
the cultural needs, then the psychological and social needs and, at last, the educational
needs.

The psychological and social needs of the remigrant children in Italy are
more obvious for the teachers compared with native children (without differences
between gymnasium and highschool teachers).

The cultural needs of the remigrant children in Italy are perceived in a similar
way by the teachers and native pupils, but are more obvious for gymnasium teachers
compared with highschool teachers.

The educational needs of the remigrant children in Italy are perceived in a
similar way by the teachers and native pupils, but are more obvious for gymnasium
teachers compared with highschool teachers.

The perceived effects of the remigration in Italy in terms of educational
behaviours are more related limited involvement in extracurricular activities and
limited academic performance compared with skipping classes and limited skills and
competencies.

In terms of the activities that Italian schools could implement for facilitating
the reintegration of the remigrants, the most important activities are considered to be
the linguistic preparation classes and lastly the integration of the cooperative learning
in the didactic methodology.

The most important activity that Italian schools could implement for their
institutional development are the trainings for the teachers and the development of an
adapted curriculum.

In terms of the instruments that Italian schools could develop and implement
to facilitate the reintegration of the remigrants, the most important tools are
considered to be informative materials for teachers and informative materials for
pupils.
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CHAPTER 7

Research results in North Macedonia

7.1. Subjects

The following chart presents
the number of the North Macedonian
subjects for each category of
respondents defined by status and
gender.

As the chart shows, the
number of boys and girls is more or
less similar in the pupils population,

Distribution of Macedonian subjects by status and gender

pupil 12-15 years old 63 38

pupil 15-18 years old 78 83

teacher (gymnasium)
teacher (high-school)
youth worker

0 20 40 60 80 100 120 140 160 180

Emale ®female

while in the specialist population the number of females is much higher than the
number of males (as teachers and youth-workers are mostly females); still, the total
number of male respondents in the specialists population is high enough to make

comparisons possible.

7.2. Perceived specific needs of the remigrant children

The following chart presents
the average evaluations of the
psychological, cultural and
educational needs of the remigrant
children, as perceived by all the
North Macedonian subjects
(irrespective of status and gender).

The statistical analysis of

Perceived specific needs of the remigrant children

psychological
and social needs

N
o
~

i _ o

educational needs

1 2 3 4 5

data (paired samples t test) confirms significant differences between the scores on
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cultural needs and psychological needs (p=0.004) cultural needs and educational
needs (p=0.018).

7.3. Psychological and social needs of the remigrant children
7.3.1. Status influences

The fO"OWing Chal‘t presen'[s Perceived psychological needs by status
the psychological needs of the

remigrant pupils, as perceived by _ -
North Macedonian children and
specialists (average scores).

The statistical analysis of e _
data (independent samples t test)
confirms  significant  differences ! 2 3 s 5
between the perception of North Macedonian children and specialists (p=0.005), with
specialists having a higher evaluation of the psychological needs of the remigrant
pupils.

7.3.1.1. Age influence in pupils’ attitude

The fOIIOWing chart presents Perceived psychological needs by pupils' age
the psychological needs of the

remigrant pupils, as perceived Dy . e -
North Macedonian children 12-15
years old and 15-18 vyears old
(average scores). T -
The statistical analysis of
data (independent samples t test) ! 2 3 . 5
confirms significant differences between the perception of North Macedonian

younger and older pupils (p<0.001), with younger pupils having a higher evaluation
of the psychological needs of the remigrant pupils.

7.3.1.2. Status influence in specialists’ attitude

The following chart presents the psychological needs of the remigrant pupils,
as perceived by North Macedonian gymnasium teachers, highschool teachers and
youth workers.
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The StatIStlcaI anaIySIS Of Perceived psychological needs by specialists' status
data (Oneway Anova) confirms a
significant influence of the North = eecreriemesm _3,05

Macedonian specialists’ status on the

perception of the psychological needs == _

of the remigrant pupils (p<0.001),

with Bonferroni multiple o _
comparisons confirming a higher 5
evaluation made by the youth workers compared with gymnasium teachers (adjusted
p=0.033) and compared with highschool teachers (adjusted p<0.001).

2 3 a4

7.3.2. Gender influences

7.3.2.1. Gender influences in pupils’ attitude

The following chart presents Perceived psychological needs by pupils' gender
the psychological needs of the
remigrant pupils, as perceived by
North Macedonian male and female
children (average scores).

The statistical analysis of emae -m

data (independent samples t test)

unfirms  significant  differences 1 2 3 4 s
between the perception of the North Macedonian male and female children
(p=0.899), with male and female children having similar evaluations of the
psychological needs of the remigrant pupils.

male

7.3.2.2. Gender influence in specialists’ attitude

The fO“OWing Chart presents Perceived psychological needs by specialists' gender
the psychological needs of the
remigrant pupils, as perceived by

] male 3,01
North Macedonian male and female -

specialists (average scores).

The statistical analysis of cem.le_w
data (independent samples t test)
unfirms  significant  differences 1 2 3 A s
between the perception of the North Macedonian male and female specialists
(p=0.423), with male and female specialist having similar evaluations of the
psychological needs of the remigrant pupils.
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7.4. Cultural needs of the remigrant children

7.4.1. Status influences

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by North
Macedonian children and specialists
(average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived cultural needs by status

- -
_ -
1 2 3

4 5

between the perception of North Macedonian children and specialists (p=0.003), with
specialists having a higher evaluation of the cultural needs of the remigrant pupils.

7.4.1.1. Age influence in pupils’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by North
Macedonian children 12-15 years old
and 15-18 years old (average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived cultural needs by pupils' age

e - -

pupil 15-18 years’ old

®
o

2 3 4 5

between the perception of North Macedonian younger and older pupils (p=0.011),
with younger pupils having a higher evaluation of the cultural needs of the remigrant

pupils.

7.4.1.2. Status influence in specialists’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by North
Macedonian gymnasium teachers,
highschool teachers and youth
workers.

The statistical analysis of
data (Oneway Anova) confirms a

teacher (gymnasium)

teacher (high-school)

yesterer _ e

Perceived cultural needs by specialists' status

N I
o
w

w

¥

o

1 2 3 4 5

significant influence of the North Macedonian specialists’ status on the perception of
the cultural needs of the remigrant pupils (p<0.001), with Bonferroni multiple
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comparisons confirming a higher evaluation made by the youth workers compared
with highschool teachers (adjusted p=0.030).

7.4.2. Gender influences

7.4.2.1. Gender influences in pupils’ attitude

The fOIIOWing chart presents Perceived cultural needs by pupils' gender
the cultural needs of the remigrant

pupils, as perceived by North -
Macedonian male and female
children (average scores).

The statistical analysis Of emae
data (independent samples t test)
unfirms  significant  differences 1 2 3 4 s
between the perception of the North Macedonian male and female children

(p=0.288), with male and female children having similar evaluations of the cultural
needs of the remigrant pupils.

2,94

7.4.2.2. Gender influence in specialists’ attitude

The fO”OWing Chart pl‘eSentS Perceived cultural needs by specialists' gender
the cultural needs of the remigrant
pupils, as perceived by North

male 3,27
Macedonian male and female _

specialists (average scores).

The statistical analysis of fem.e_.w

data (independent samples t test)

unfirms  significant  differences 1 2 3 a 5
between the perception of the North Macedonian male and female specialists
(p=0.448), with male and female specialist having similar evaluations of the cultural
needs of the remigrant pupils.

7.5. Educational needs of the remigrant children
7.5.1. Status influences

The following chart presents the educational needs of the remigrant pupils,
as perceived by North Macedonian children and specialists (average scores).
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The statistical analysis of
data (independent samples t test)
confirms  significant  differences
between the perception of North
Macedonian children and specialists
(p=0.017), with specialists having a
higher evaluation of the educational
needs of the remigrant pupils.

Perceived educational needs by status

0

- I
- -
1 2 3

4 5

7.5.1.1. Age influence in pupils’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
North Macedonian children 12-15
years old and 15-18 vyears old
(average scores).

The statistical analysis of
data (independent samples t test)

Perceived educational needs by pupils' age

e - ”
e - T
1 2 2

4 5

confirms significant differences between the perception of North Macedonian
younger and older pupils (p=0.011), with older pupils having a higher evaluation of

the educational needs of the remigrant pupils.

7.5.1.2. Status influence in specialists’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
North  Macedonian  gymnasium
teachers, highschool teachers and
youth workers.

The statistical analysis of
data (Oneway Anova) confirms a

Perceived educational needs by specialists' status

ey _ e
reacher(bigechoch _ e
yesterer _ o

~
w
IS
n

significant influence of the North Macedonian specialists’ status on the perception of
the educational needs of the remigrant pupils (p=0.025), with Bonferroni multiple
comparisons confirming a higher evaluation made by the youth workers compared

with highschool teachers (adjusted p=0.046).
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7.5.2. Gender influences

7.5.2.1. Gender influences in pupils’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
North Macedonian male and female
children (average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived educational needs by pupils' gender

male

o - ~

1

w
S

5

between the perception of the North Macedonian male and female children
(p=0.667), with male and female children having similar evaluations of the
educational needs of the remigrant pupils.

7.5.2.2. Gender influence in specialists’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
North Macedonian male and female
specialists (average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived educational needs by specialists' gender

3,08

female 3,08

1

3 4 5

between the perception of the North Macedonian male and female specialists
(p=0.994), with male and female specialist having similar evaluations of the
psychological needs of the remigrant pupils.

7.6. Perceived effects of remigration in terms of educational

behaviour

The following chart presents
the perceived effects of remigration
in terms of educational behaviour of
the remigrant pupils (average scores
of  the North Macedonian
respondents).

The statistical analysis of
data (paired samples t test) confirms

Perceived effects of ion in terms of ed

skip classes 2,41

limited

! 2,85
academic performance

limited skills
and competencies

limited involvement
. N e 3,05
in extracurricular activities
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significant differences between the evaluation of those specific effects by the North
Macedonian participants, with “skipping classes” being perceived as less relevant
compared with “limited academic performance” (p<0.001), “limited skills and
competencies” (p<0.001) and “limited involvement in extracurricular activities”
(p<0.001), but also “limited academic performance” being perceived as less relevant
compared with “limited skills and competencies” (p=0.001) and “limited
involvement in extracurricular activities” (p=0.001).

7.6.1. Status influences

The fO”OWing Chart presents Perceived effects of remigration by status
the average evaluations of the
perceived effects of remigration in cntaren )

terms of educational behaviours, for
North Macedonian children and
educational specialists.

The statistical analysis of
data (independent samples t test)  mioomene R
unfirms significant differences between North Macedonian younger and older
children regarding any of the perceived educational behaviours of remigrants, with
younger and older children evaluating those behaviours in a similar way.

spedalists 2,49 2,85 32

2 4 6 8 10 12 14

7.6.1.1. Age influence in pupils’ attitude

The following chart presents Perceived effects of remigration by pupils’ age
the average evaluations of the
perceived effects of remigration in w1z _
terms of educational behaviours, for
North Macedonian pupils 12-15 m
years old and pupils 15-18 years old. "™
The statistical analysis of 0 2 a 6 8 12

data (independent samples t test)
unfirms significant differences between North Macedoman younger and older
children regarding any of the perceived educational behaviours of remigrants, with

younger and older children evaluating those behaviours in a similar way.

n extracurricular activities

7.6.1.2. Status influence in specialists’ attitude

The following chart presents the average evaluations of the perceived effects
of remigration in terms of educational behaviours, for North Macedonian gymnasium
teachers, highschool teachers and youth workers.
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The statistical analysis of
data (Oneway Anova) confirms
significant  effects of  North
Macedonian specialists’ status on
»skipping  classes”  (p<0.001),
nlimited academic performance”
(p<0.001), ,limited skills and
competencies”  (p<0.001) and

Perceived effects of remigration by specialists' status

teacher

- 1,89 2,46 3,06
(gymnasium)

teacher (high

2,11 2,56 2,71
school)

youth-worker

o

2 4 6 8 10 12 14 16
 skip classes mlimited academic performance

& limited skills and compe tencies limited involve ment in extracurricular activities

,limited involvement in extracurricular activities” (p=0.011). Bonferroni multiple
comparisons confirms a general tendency of youth workers to evaluate all the
potential effects as being more plausible compared with teachers.

7.6.2. Gender influences

7.6.2.1. Gender influences in pupils’ attitude

The following chart presents
the average evaluations of the
perceived effects of remigration in
terms of educational behaviours, for
North Macedonian male and female
children.

The statistical analysis of data
(independent samples t test) unfirms

Perceived effects of remigration by pupils' gender

male

female

o
~
S
=)
®

10 12
W skip classes W limited academic performance

B limited skills and compe tencies limited involve ment in extracurricular activities

significant differences between North Macedonian male and female children on any of

the analysed effects.

7.6.2.2. Gender influence in specialists’ attitude

The following chart presents
the average evaluations of the
perceived effects of remigration in
terms of educational behaviours, for
North Macedonian male and female
educational specialists.

The statistical analysis of data
(independent samples t test) unfirms

Perceived effects of remigration by specialists' gender

male

female 2,39 28 3,17

0 2 4 6 8 10 12 14
 skip classes mlimited academic performance

& limited skills and compe tencies limited involve ment in extracurricular activities

significant differences between North Macedonian male and female specialists on any

of the analysed behaviours.

89



Research on methodological aspects of reintegrating the remigrants

7.7. Activities that schools could implement for remigrant children

The fO”OWing chart presents Activities that schools could implement for the remigrant children
the activities that schools could — mescormmonc.: HE -
implement for the remigrant children """ ==,
(average scores of North Macedonian projectbese earnin: | - <2
respondents). R e————

The statistical analysis of data soup st | ° +:
(paired samples t test) shows that the SREE———

North  Macedonian  respondents ;
consider a group of 4 activities as being the most important: “cultural activities”, “group
activities”, “cooperative learning” and “counselling sessions”.

unselling sessions

cultural activities

2 3 a

7.7.1. Status influences

The following chart presents Activities by status
the average evaluations of the
activities  that  schools  could chidren 375 (88 30 34 35
implement for institutional
development to facilitate the
reintegration of the remigrants
children, for North Macedonian o L
children and educational specialists. Srkmielam 1o

The statistical analysis of data (mdependent samples t test) confirms
significant differences between North Macedonian children and specialist regarding
most of the activities suggested for facilitating the reintegration of remigrant pupils:
“linguistic preparation classes” (p=0.033), “additional classes and activities”
(p=0.001), “extracurricular activities” (p=0.004), “project based learning” (p=0.011),
“cooperative learning” (p=0.030), with specialists considering those activities as
more important compared with the children.

specialists

7.7.1.1. Age influence in pupils’ attitude

The following chart presents the activities that schools could implement for
institutional development to facilitate the reintegration of the remigrants children, for
North Macedonian pupils 12-15 years old and pupils 15-18 years old.
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The statistical analysis of Activities by pupils’ age
data (independent samples t test)
confirms  significant  differences i1
between North Macedonian pupils e
12-15 years old and North _
Macedonian pupils 15-18 years old oo ekl
regarding 7 of the suggested
activities: linguistic preparation e s s e
classes”  (p<0.001), ,additional *"*" T o
classes and activities” (p=0.001), ,,extracurricular activities” (p=0.042), ,,counselling
sessions” (p=0.001), ,,group activities” (p=0.002), ,,cultural activities” (p=0.019) and
»psychotherapy” (p=0.001), with younger pupils considering those activities as being
more important compared with older pupils.

3, 38 356 386 406 407 4 378

I
<

7.7.1.2. Status influence in specialists’ attitude

The fOIIOWing chart presents Activities by specialists' status

the average evaluations of the

P i 3,92 3,95 3,78 3,86 3,49
activities that schools could  temmesiom

Implement to help remlgrant m":'{‘ﬁégl‘]i“h 3,62 3,44 3,38 3,85 3,26
children, for North Macedonian

gymnasium  teachers, highschool et
0 10 20 30 40 50

teachers and youth workers.

The statistical analysis of data 515 i~ SRS pma
(Oneway Anova) confirms significant effects of North Macedonian specialists’ status
on “linguistic preparation classes” (p=0.010), “additional classes” (p=0.012),
“extracurricular activities” (p<0.001), “project based learning” (p=0.001), “cooperative
learning” (p=0.004) and “group activities” (p=0.005), with Bonferroni multiple
comparisons confirming a general tendency of youth workers to evaluate all 6 activities
as being more important compared with teachers, especially highschool teachers.

7.7.2. Gender influences

7.7.2.1. Gender influences in pupils’ attitude

The following chart presents the average evaluations of the activities that
schools could implement to help remigrant children, for North Macedonian male and
female children.
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The statistical analysis of data
(independent samples t test) unfirms

significant differences between North . n
Macedonian boys and girls for any of

the suggested activities, with boys and
girls evaluating in a similar way all o

the activities.

Activities by pupils' gender

0 S 10 15 20

u linguistic preparation classes  maddi
ning [

7.7.2.2. Gender influence in specialists’ attitude

The following chart presents Activities by specialists' gender
the average evaluations of the
activities that  schools  could male m
implement to help remigrant
children, for North Macedonian male
and female specialists.

The statistical analysis of data LN AT
(independent samples t test) unfirms oo T Ot
significant differences on any of the analysed activities, with North Macedonian male
and female specialists evaluating each of the activities in a similar way.

ICOEW 398 407 395 407 | 3,84 | 38 412 356

7.8. Activities that schools could implement for institutional
development to facilitate the reintegration of remigrant children

The following chart presents Institutional development
the activities that schools could
implement for institutional
development to facilitate the
reintegration of the remigrants
children (average scores of the North parenal ccunssling
Macedonian respondents). e T

The statistical analysis of data
(paired samples t test) unfirms a clear hierarchy regarding the most important activities
for the institutional development in North Macedonia in order to facilitate the
reintegration of the remigrant children, with all 5 potential solutions being evaluated in
a similar way.

teachers training

adapted curricula

adapted evaluation procedures

~
w
-
n
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7.8.1. Status influences

The fO||OWIng Chal’t presentS Institutional development by status
the average evaluations of the

activities that schools could dhildren

implement for institutional

development to facilitate the .
reintegration of the remigrants

children, for North Macedonian

mteachers training madapted curricula madapted evaluation procedures

Ch'ldren and educational Speclallsts parental counselling m professional school counselling

The statistical analysis of data (independent samples t test) unfirms
significant differences between North Macedonian children and specialist regarding
any of the activities, with specialists and pupils evaluating the importance of each of
the activities in a similar way.

7.8.1.1. Age influence in pupils’ attitude

The fO||OWIng Chal’t presentS Institutional development by pupils' age
the activities that schools could

implement for institutional "

development to facilitate  the
reintegration of the remigrants ... n H
children, for North Macedonian "

pupils 12-15 years old and pupils 15- 0 ; . .

W teachers training madapted curricula madapted evaluation procedures

18 years old. et s O

The statistical analysis of data (independent samples t test) confirms
significant differences for all of the activities: “teachers training” (p=0.002), “adapted
curricula” (p=0.029), “adapted evaluation procedures” (p=0.006), “parental
counselling” (p=0.007) and “professional school counselling” (p=0.019), with North
Macedonian younger children making a higher evaluation compared with older
children.

25
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7.8.1.2. Status influence in specialists’ attitude

The fOIIOWing chart presents Institutional development by specialists' status
the average evaluations of the
HY- teacher 3,59 3,51 3,73 3,84
activities that schools could me=em B : : -
implement for institutional  acuerten

3,38 2,96 312
school)

development to facilitate the

reintegration of the remigrants oot BN n
children, for North Macedonian
gymnasium teachers, highschool
teachers and youth workers.

The statistical analysis of data (Oneway Anova) confirms significant effects
of North Macedonian specialists’ status on “training the teachers” (p=0.003),
“adapted curricula” (p<0.001), “adapted evaluation procedures” (p<0.001) and
“professional school counselling” (p=0.001), with Bonferroni multiple comparisons
confirming a general tendency of youth workers to evaluate all activities as being
more important compared with gymnasium and highschool teachers.

5 10 15 20 25
W teachers training Wadapted curricula W adapted evaluation procedures

parental counselling W professional school counselling

7.8.2. Gender influences

7.8.2.1. Gender influences in pupils’ attitude

The following chart presents Institutional development by pupils' gender
the average evaluations of the
activities  that  schools  could mate [T
implement for institutional

development to facilitate the
reintegration of the remigrants
children, for North Macedonian male

and female children. s

The statistical analysis of data (independent samples t test) confirms significant
differences for 1 of the suggested activities: “professional school counselling”
(p=0.011), with North Macedonian girls making higher evaluation compared with
North Macedonian boys.

female

15 20

m adapted evaluation procedures

o
o
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7.8.2.2. Gender influence in specialists’ attitude

The f0||OWing Chart presents Institutional development by specialists' gender
the average evaluations of the

activities  that  schools  could male
implement for institutional

development to facilitate the .
reintegration of the remigrants

children, for North Macedonian male L oo o

and female specialists.

The statistical analysis of data (independent samples t test) unfirms significant
differences on any of the analysed dimensions, with North Macedonian male and
female specialists making similar evaluations.

 professional school counselling

7.9. Tools and instruments that schools could develop and use to
facilitate the reintegration of remigrant children

The following chart presents Tools & instruments
the evaluation of the tools and B e e
instruments that schools could  radscskstor remigrant pupis [ -/
develop and use to facilitate the couneating workanests [N - 7
reintegration of the remigrant opvore| e . N =
children (average scores of the North ™™™ =m
Macedonian respondents). I

The statistical analysis of data 1 2 3 ‘ 5

(paired samples t test) unfirms a clear hierarchy regarding the most important tools and
instruments that North Macedonian schools could develop and use to facilitate the
reintegration of the remigrant children, with almost all of the potential tools being
evaluated in a similar way (with the exception of the handbooks for teachers, that tool
being evaluated as less important than almost all of the other tools).

7.9.1. Status influences
The following chart presents the average evaluations of the tools and

instruments that schools could develop and use to facilitate the reintegration of the
remigrant children, for North Macedonian children and educational specialists.
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The statistical analysis of data
(independent samples t test) confirms
significant differences between North
Macedonian children and specialists
regarding the evaluation of most of the
tools and instruments (‘“handbooks for
teachers” (p=0.015), “counselling
worksheets” (p=0.039) and “optional
courses” (p=0.003), with the North

Tools & instruments by status

children

spedalists

3,95 4,04 4 397 392 3,95

‘mhandbooks for teachers

' handbooks for remigrant pupils
W training for teachers

Macedonian specialists making higher evaluation compared with the children.

7.9.1.1. Age influence in pupils’ attitude

The following chart presents
the average evaluation of the tools
and instruments that schools could
develop and use to facilitate the

reintegration of the remigrant
children, for North Macedonian
pupils 12-15 vyears old and

Macedonian pupils 15-18 years old.
The statistical analysis of

Tools & instruments by pupils' age

pupil 12-15
years’ old

pupil 15-18
years’ old

w
]
]

o
«

10 30

mhandbooks for teachers
optional courses

Winformative materials for pupils

' handbooks for remigrant pupils
u training for teachers

' counselling worksheets
Hinformative materials for teachers

data (independent samples t test) confirms significant differences between North
Macedonian younger and older children regarding the evaluation of all the tools and
instruments: “handbooks for teachers” (p<0.001), “handbooks for remigrant pupils”
(p=0.001), “counselling worksheets” (p=0.027), “optional courses” (p=0.005),
“training for teachers” (p=0.028), “informative materials for teachers” (p=0.005),
“informative materials for pupils” (p=0.014), with the North Macedonian younger
children making higher evaluation compared with the older children.

7.9.1.2. Status influence in specialists’ attitude

The following chart presents
the average evaluations of the tools
and instruments that schools could
develop and use to facilitate the

reintegration of the remigrant
children, for North Macedonian
gymnasium teachers, highschool

teachers and youth-workers.
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Chapter 7. Research results in North Macedonia

The statistical analysis of data (Oneway Anova) confirms significant effects
of North Macedonian specialists’ status on “handbook for teachers” (p<0.001),
“handbook for pupils” (p=0.013), “optional courses” (p=0.008), “training for
teachers” (p<0.001), with Bonferroni multiple comparisons confirming a general
tendency of youth workers to evaluate this tools as being more important compared
with highschool teachers.

7.9.2. Gender influences

7.9.2.1. Gender influences in pupils’ attitude

The following chart presents Tools & instruments by pupils' gender
the average evaluations of the tools
and instruments that schools could mate [N -
develop and use to facilitate the
reintegration of the remigrant
children, for North Macedonian male 1 -
and female children.

o
«

10 30
mhandbooks for teachers m handbooks for remigrant pu p\ m counselling worksheets

The statistical analysis of data ..., e
(independent samples t test) unfirms significant differences for any of the evaluated
tools and instruments, with North Macedonian girls and boys making similar
evaluation for each of the tools and instruments.

7.9.2.2. Gender influence in specialists’ attitude

The following chart presents Tools & instruments by specialists' gender
the average evaluations of the tools
and instruments that schools could mole [T
develop and use to facilitate the
reintegration of the remigrant
children, for North Macedonian male
and female specialists.

female 3,84 4,05 3,98

o
«

10

The statistical analysis of data . s
(independent samples t test) unfirms significant differences for any of the evaluated
tools and instruments, with North Macedonian male and female specialists making

similar evaluation for each of the tools and instruments.
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7.10. Research conclusions in North Macedonia

The perceived needs of the remigrant children in North Macedonia are mostly
related to the cultural needs, then the psychological and social needs and the
educational needs (without significant differences between the last two).

The psychological and social needs of the remigrant children in North
Macedonia are more obvious for the specialists compared with native children, and
for the youth workers compared with the teachers.

The cultural needs of the remigrant children in North Macedonia are more
obvious for the specialists compared with native children, and for the youth workers
compared with the teachers.

The educational needs of the remigrant children in North Macedonia are
more obvious for the specialists compared with native children, and for the youth
workers compared with the teachers.

The perceived effects of the remigration in North Macedonia in terms of
educational behaviours are more related to the immediate and visible effects (limited
involvement in extracurricular activities, limited skills and competencies and limited
academic performance) compared with the potential long-term effects (skipping
classes and eventually quit school).

In terms of the activities that North Macedonian schools could implement for
facilitating the reintegration of the remigrants, the most important activities are
considered to be the cultural activities, the group activities, the cooperative learning
and the participation in counselling sessions.

The most important activity that North Macedonian schools could implement
for their institutional development is undefined, as all the five activities are evaluated
in a similar way.

In terms of the instruments that North Macedonian schools could develop and
implement to facilitate the reintegration of the remigrants, the most important tool is
undefined, as almost all the instruments are evaluated in a similar way (with the
exception of the handbooks for teachers, that tool being evaluated as less important
than almost all of the other tools).
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CHAPTER 8

Research results in Portugal

8.1. Subjects

The following chart presents
the number of the Portuguese
subjects for each category of
respondents defined by status and
gender.

As the chart shows, the
number of boys and girls is more or
less similar in the pupils population,

Distribution of Portuguese subjects by status and gender
pupil 12-15 years old 22 87 8
pupil 15-18 years old 78 98 H

teacher (gymnasium)

teacher (high-school)

0 50 100 150 200

1 17

Emale Mfemale Mnon-answer

while in the specialist population the number of females is much higher than the
number of males (as teachers are mostly females); still, the total number of male
respondents in the specialists population is high enough to make comparisons
possible.

8.2. Perceived specific needs of the remigrant children

The following chart presents
the average evaluations of the
psychological, cultural and
educational needs of the remigrant
children, as perceived by all the

Portuguese subjects (irrespective of
status and gender). e _ W

The statistical analysis of ' 2 3 4 5
data (paired samples t test) confirms significant differences between the scores on

Perceived specific needs of the remigrant children

psychological
and social needs

w
i
Y]
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cultural needs and psychological needs (p<0.001) cultural needs and educational
needs (p<0.001), psychological needs and educational needs (p=0.006).

8.3. Psychological and social needs of the remigrant children
8.3.1. Status influences

The following chart presents Perceived psychological needs by status
the psychological needs of the
remigrant pupils, as perceived by _ -
Portuguese children and specialists
(average scores).

The statistical analysis Of et _
data (independent samples t test)

unfirms  significant  differences L 2 3 4 5
between the perception of Portuguese children and specialists (p=0.538), children and
specialists having similar perceptions of the psychological needs of the remigrant

pupils.

3,11

8.3.1.1. Age influence in pupils’ attitude

The following chart presents Perceived psychological needs by pupils' age
the psychological needs of the
remigrant pupils, as perceived by ..o -
Portuguese children 12-15 years old
and 15-18 years old (average scores).

The statistical analysis Of  wuwissyesson _
data (independent samples t test)
unfirms  significant  differences ! 2 3 4 s
between the perception of Portuguese younger and older pupils (p=0.555), with
younger and older pupils having similar perceptions of the psychological needs of
the remigrant pupils.

3,09

8.3.1.2. Status influence in specialists’ attitude

The following chart presents the psychological needs of the remigrant pupils,
as perceived by Portuguese gymnasium teachers and highschool teachers.
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The statistical analysis of
data (independent samples t test)
unfirms a significant influence of the
Portuguese specialists’ status on the
perception of the psychological needs
of the remigrant pupils (p=0.526),
gymnasium teachers and highschool
teachers having similar perceptions
of the psychological needs of the
remigrants.

8.3.2. Gender influences

Perceived psychological needs by specialists' status

m—— - -
s - -

N
10
a
")

8.3.2.1. Gender influences in pupils’ attitude

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Portuguese male and female children
(average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived psychological needs by pupils' gender

b - o

3,16

2 3 4 5

between the perception of the Portuguese male and female children (p=0.035), with
girls making higher evaluations of the psychological needs of the remigrant pupils

compared with boys.

8.3.2.2. Gender influence in specialists’ attitude

The following chart presents
the psychological needs of the
remigrant pupils, as perceived by
Portuguese male and female
specialists (average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived psychological needs by specialists’ gender

b _ b
_ -

2 3 4 5

between the perception of the Portuguese male and female specialists (p=0.371), with
male and female specialist having similar evaluations of the psychological needs of

the remigrant pupils.
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8.4. Cultural needs of the remigrant children

8.4.1. Status influences

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Portuguese
children and specialists (average
scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived cultural needs by status

_ -
_ -
1 2 3

4 5

between the perception of Portuguese children and specialists (p=0.019), with
specialists having a higher evaluation of the cultural needs of the remigrant pupils.

8.4.1.1. Age influence in pupils’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Portuguese
children 12-15 years old and 15-18
years old (average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived cultural needs by pupils' age

R _ e

"

2 3 4 5

between the perception of Portuguese younger and older pupils (p=0.047), with
younger pupils having a higher evaluation of the cultural needs of the remigrant

pupils.

8.4.1.2. Status influence in specialists’ attitude

The following chart presents
the cultural needs of the remigrant
pupils, as perceived by Portuguese
gymnasium teachers and highschool
teachers.

The statistical analysis of

data (independent samples t test)
unfirms a significant influence of the

teacher (gymnasium)

e _ v
1 2 3

Perceived cultural needs by specialists' status

Portuguese specialists’ status on the perception of the cultural needs of the remigrant
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pupils (p=0.930), with gymnasium teachers and highschool teachers having similar
evaluations of the cultural needs of the remigrants.

8.4.2. Gender influences

8.4.2.1. Gender influences in pupils’ attitude

The fOIIOWing Chart pl‘eSentS Perceived cultural needs by pupils' gender
the cultural needs of the remigrant
pupils, as perceived by Portuguese

male and female children (average — m _

scores).
The statistical analysis of . _
data (independent samples t test)

unfirms  significant  differences
between the perception of the Portuguese male and female children (p=0.135), with
male and female children having similar evaluations of the cultural needs of the
remigrant pupils.

w
ES

5

8.4.2.2. Gender influence in specialists’ attitude

The following chart presents Perceived cultural needs by specialists’ gender
the cultural needs of the remigrant
pupils, as perceived by Portuguese .. _
male and female specialists (average
scores).
The statistical analysis oOf mae _
data (independent samples t test)
unfirms  significant  differences : 2 3 4 s
between the perception of the Portuguese male and female specialists (p=0.897), with

male and female specialist having similar evaluations of the cultural needs of the
remigrant pupils.

8.5. Educational needs of the remigrant children
8.5.1. Status influences

The following chart presents the educational needs of the remigrant pupils,
as perceived by Portuguese children and specialists (average scores).
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The statistical analysis of
data (independent samples t test)
unfirms  significant  differences
between  the  perception  of
Portuguese children and specialists
(p=0.713), with  pupils and
specialists having similar
evaluations of the educational needs
of the remigrant pupils.

Perceived educational needs by status

children 3,03

- - -
1 2 3

4

8.5.1.1. Age influence in pupils’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Portuguese children 12-15 years old
and 15-18 years old (average scores).

The statistical analysis of
data (independent samples t test)
confirms  significant  differences

Perceived educational needs by pupils' age

pupil 15-18 years’ old

e - -
- -
1 2 3

4

5

between the perception of Portuguese younger and older pupils (p=0.021), with older

pupils having a higher evaluation of the educational needs of the remigrant pupils.

8.5.1.2. Status influence in specialists’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Portuguese gymnasium teachers and
highschool teachers.

The statistical analysis of
data (independent samples t test)
unfirms a significant influence of the

Perceived educational needs by specialists' status

teacher (gymnasium)

teacher (high-school)

1 2 3 4

5

Portuguese specialists’ status on the perception of the educational needs of the
remigrant pupils (p=0.958), with gymnasium teachers and highschool teachers
having similar evaluations of the educational needs of the remigrants.
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8.5.2. Gender influences

8.5.2.1. Gender influences in pupils’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Portuguese male and female children
(average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived educational needs by pupils' gender

3,02

female 3,03

1 2 3 4 5

between the perception of the Portuguese male and female children (p=0.808), with
male and female children having similar evaluations of the educational needs of the

remigrant pupils.

8.5.2.2. Gender influence in specialists’ attitude

The following chart presents
the educational needs of the
remigrant pupils, as perceived by
Portuguese male and female
specialists (average scores).

The statistical analysis of
data (independent samples t test)
unfirms  significant  differences

Perceived educational needs by specialists' gender

male 3,03

female 3,08

1

o

3 4 5

between the perception of the Portuguese male and female specialists (p=0.575), with
male and female specialist having similar evaluations of the educational needs of the

remigrant pupils.

8.6. Perceived effects of remigration in terms of educational

behaviour

The following chart presents
the perceived effects of remigration
in terms of educational behaviour of
the remigrant pupils (average scores
of the Portuguese respondents).

The statistical analysis of
data (paired samples t test) confirms
significant differences between the

Perceived effects of ion in terms of ed

skip classes 2,34

limited
academic performance

limited skills
and competencies

limited involvement
in extracurricular activities

~
0
@

N
w
S
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evaluation of those specific effects by the Portuguese participants, with “skipping
classes” being perceived as less relevant compared with “limited academic
performance” (p<0.001), “limited skills and competencies” (p<0.001) and “limited
involvement in extracurricular activities” (p<0.001).

8.6.1. Status influences

The following chart presents Perceived effects of remigration by status
the average evaluations of the
perceived effects of remigration in citgren RS 296
terms of educational behaviours, for
Portuguese children and educational
specialists.

The statistical analysis of
data (independent samples t test)  mieomn oo B
unfirms significant differences between Portuguese younger and older children
regarding any of the perceived educational behaviours of remigrants, with younger
and older children evaluating those behaviours in a similar way.

spedialists 2,46 2,98 311

2 4 6 8 10 12 14

8.6.1.1. Age influence in pupils’ attitude

The fOIIOWing chart presents Perceived effects of remigration by pupils' age
the average evaluations of the
perceived effects of remigration in e B

terms of educational behaviours, for
Portuguese pupils 12-15 years old

pupil 15-18

. el 2,28 2,92 2,88
and pupils 15-18 years old.
The statistical analysis of 0 2 4 6 8 0w
. m skip classes mlimited academic performance
data (independent samples t test)  wimwsiisoncomenes

unfirms significant differences between Portuguese younger and older children
regarding any of the perceived educational behaviours of remigrants, with younger
and older children evaluating those behaviours in a similar way.

8.6.1.2. Status influence in specialists’ attitude

The following chart presents the average evaluations of the perceived effects
of remigration in terms of educational behaviours, for Portuguese gymnasium
teachers and highschool teachers.

106



Chapter 8. Research results in Portugal

The statistical analysis of
data (independent samples t test)
confirms  significant effects of
Portuguese specialists’ status on
,limited skills and competencies”
(p=0.022), with gymnasium teachers
evaluating this behaviour as being
more plausible compared with
highschool teachers.

8.6.2. Gender influences

Perceived effects of remigration by specialists' status

teacher
(gymnasium)

teacher (high-

2,42 2,92 2,81
school)

o

2 4 6 8 10 12 14
W skip classes mlimited academic performance

B limited skills and compe tencies limited involve ment in extracurricular activities

8.6.2.1. Gender influences in pupils’ attitude

The following chart presents
the average evaluations of the
perceived effects of remigration in
terms of educational behaviours, for
Portuguese male and female children.

The statistical analysis of data
(independent samples t test) confirms
significant  differences  between

Perceived effects of remigration by pupils' gender

male 2,14 2,85 3

female 2,46 3 2,89

o

2 4 6 8 10 12
 skip classes mlimited academic performance

& limited skills and compe tencies limited involve ment in extracurricular activities

Portuguese male and female children on one of the analysed effects: ,,skipping classes”
(p=0.012), with girls evaluating this behaviour as being more plausible compared

with boys.

8.6.2.2. Gender influence in specialists’ attitude

The following chart presents
the average evaluations of the
perceived effects of remigration in
terms of educational behaviours, for
Portuguese male and female
educational specialists.

The statistical analysis of data
(independent samples t test) unfirms

Perceived effects of remigration by specialists' gender

male

female 2,53 2,89 3,03

0 2 4 6 8 10 12 14
W skip classes mlimited academic performance

® limited skills and compe tencies limited involve ment in extracurricular activities

significant differences between Portuguese male and female specialists on any of the

analysed behaviours.
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8.7. Activities that schools could implement for remigrant children

The fO"OWing Chart presents Activities that schools could implement for the remigrant children
the activities that schools could — mescommmondsze T >
additional classes and activities | 2o

implement for the remigrant children somcarcir s [ -+

(average scores of Portuguese prejctbesed earrins - | <
coopersve esriee | -

respondents). e

The statistical analysis of data wrous sxvies | -

(paired samples t test) shows that the e ———
Portuguese respondents consider as i 2 : : 5
most important the “linguistic preparation classes”, then “additional classes and
activities”, then “cooperative learning” and “group activities”.

8.7.1. Status influences

The following chart presents Activities by status
the average evaluations of the
activities  that  schools  could chidren
implement for institutional
development to facilitate the — “
reintegration of the remigrants
children, for Portuguese children and o s
educational specialists. &
The statistical analysis of data (independent samples t test) confirms
significant differences between Portuguese children and specialist regarding almost
all of the activities suggested for facilitating the reintegration of remigrant pupils:
“linguistic preparation classes” (p=0.048), “additional classes and activities”
(p=0.039), “extracurricular activities” (p=0.014), “project based learning” (p=0.028),
“cooperative learning” (p=0.023), “group activities” (p=0.006), “cultural activities”
(p=0.002), with specialists considering those activities as more important compared
with the children.

4,02 B37 398 383 363

8.7.1.1. Age influence in pupils’ attitude

The following chart presents the activities that schools could implement for
institutional development to facilitate the reintegration of the remigrants children, for
Portuguese pupils 12-15 years old and pupils 15-18 years old.
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The statistical analysis of Activities by pupils’ age
data (independent samples t test)
unfirms  significant  differences o0
between Portuguese pupils 12-15
years old and Portuguese pupils 15-

18 |d d f ”v‘:”d“‘z:lr 427 419 386 41 369 204 391 3,61
years old regarding any o

suggested activities, with younger o s 1 1 2 3 3 3 4
pupils and older pupils evaluating R Prectbamaening " Reparmaiormng " Beoummalrgsemen

mgroup activities m cultural activities mpsychotherapy

similarly the importance of each of
those activities.

8.7.1.2. Status influence in specialists’ attitude

The following chart presents Activities by specialists' status
the average evaluations of the
activities  that  schools  could = -
implement to help remigrant
children, for Portuguese gymnasium - -

teachers and highschool teachers. -

The statistical analysis of
data (independent samples t test)
confirms significant differences between Portuguese gymnasium teachers and
Portuguese highschool teachers regarding only one of the suggested activities:
,counselling sessions” (p=0.019), with highschool teachers considering this activity
as more important compared with gymnasium teachers.

439 439 4,07

4,18 368 436 4,18 3,68

45 431 435 435 373

school)

8.7.2. Gender influences

8.7.2.1. Gender influences in pupils’ attitude

The following chart presents Activities by pupils' gender
the average evaluations of the
activities  that schools  could P e aos s a0s (356 393 365 3

implement to help remigrant
children, for Portuguese male and
female children.

female 426 423 393 4,01 B3¥88 402 39 376

The statistical analysis of data o s w0 s o s W %
(independent samples t test) confirms oy S S
significant differences between Portuguese boys and girls for 3 of the suggested

activities: “counselling sessions” (p=0.029), “cultural activities” (p=0.004),
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“psychotherapy” (p=0.019), with girls considering all the activities as more important
compared with boys.

8.7.2.2. Gender influence in specialists’ attitude

The following chart presents Activities by specialists’ gender
the average -evaluations of the
activities  that  schools  could mate [RTTNRTRS
implement to help remigrant
children, for Portuguese male and
female specialists.

The statistical analysis of data o s 10 15 20 25 0 3% 40
. . M linguistic preparation classes m additional classes and activities m extracurricular activities
(independent samples t test) unfirms —_poiee Lo iy
significant differences on any of the analysed activities, with Portuguese male and

female specialists evaluating each of the activities in a similar way.

[COE 453 439 414

8.8. Activities that schools could implement for institutional
development to facilitate the reintegration of remigrant children

The following chart presents Institutional development
the activities that schools could
implement for institutional
development to facilitate the
reintegration of the remigrants
children (average scores of the i e
Portuguese respondents). e I

The statistical analysis of data
(paired samples t test) confirms a clear hierarchy regarding the most important activities
for the institutional development in Portugal in order to facilitate the reintegration of
the remigrant children:

1. training the teachers;
2. having an adapted curriculum & having adapted evaluation procedures;

teachers training

adapted curricula

adapted evaluation procedures

N
19
a
w

3. having a professional school counsellor & having parental counselling.
8.8.1. Status influences
The following chart presents the average evaluations of the activities that

schools could implement for institutional development to facilitate the reintegration
of the remigrants children, for Portuguese children and educational specialists.
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The StatIStlca| ana|ySIS Of Institutional development by status
data (independent samples t test)

confirms  significant  differences chidren

between Portuguese children and

specialist regarding 2 of the "
activities: “teachers training”
(p=0.029) and “parental counselling” 0 5 10 15 20

W teachers training madapted curricula W adapted evaluation procedures

(p:OO48), With Portuguese parental counselling m professional school counselling
specialists considering those 2 activities as more important compared with pupils.

25

8.8.1.1. Age influence in pupils’ attitude

The following chart presents Institutional development by pupils' age
the activities that schools could
implement for institutional w2
development to facilitate the
reintegration of the remigrants . .
children, for Portuguese pupils 12-15 """ K& : : :
years old and pupils 15-18 years old. o s 1 " 2
The statistical analysis Of e o e
data (independent samples t test) confirms significant differences only for “adapted
evaluation procedures” (p<0.001), with Portuguese older children making a higher
evaluation compared with younger children.

8.8.1.2. Status influence in specialists’ attitude

The fO||OWIng Chal’t pl‘esentS Institutional development by specialists' status
the average evaluations of the

activities  that  schools could H

implement for institutional
development to facilitate the ..o _ -
. R B ey 4,42 4,04 a 3,88
reintegration of the remigrants
children, for Portuguese gymnasium 0 5 1 20
. m teachers training m adapted curricula madapted evaluation procedures
teachers and h|ghschoo| teachers. e e e e

The statistical analysis of data (independent samples t test) unfirms
significant differences between Portuguese gymnasium teachers and Portuguese
highschool teachers regarding any of the suggested activities, with highschool
teachers and gymnasium teachers evaluating in a similar way each of the activities.
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8.8.2. Gender influences

8.8.2.1. Gender influences in pupils’ attitude

The following chart presents Institutional development by pupils' gender
the average evaluations of the
activities  that  schools  could T
implement for institutional
development to facilitate the . m
reintegration of the remigrants :
children, for Portuguese male and . 15 0
female children. R o
The statistical analysis of data (independent samples t test) confirms significant
differences for 3 of the suggested activities (“teachers training” (p=0.002), “adapted
evaluation procedures” (p=0.007) and “professional school counselling” (p=0.017),
with Portuguese girls making higher evaluation compared with Portuguese boys.

25

8.8.2.2. Gender influence in specialists’ attitude

The fO||OWIng Chal’t presents Institutional development by specialists' gender
the average evaluations of the

activities that schools could male n

implement for institutional
development to facilitate the _—
reintegration of the remigrants : : : :
children, for Portuguese male and 0 5 10 20
female specialists. ot

The statistical analysis of data (independent samples t test) confirms significant
differences for 2 of the suggested activities: “adapted curricula” (p=0.013) and

“adapted evaluation procedures” (p=0.013), with Portuguese female specialists
making higher evaluation compared with Portuguese male specialists.

25

m adapted evaluation procedures
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8.9. Tools and instruments that schools could develop and use to
facilitate the reintegration of remigrant children

The following chart presents Tools & instruments
the evaluation of the tools and T R
instruments that schools could  haascsksrorremigantpupis [
develop and use to facilitate the counseling workcheets [ -
reintegration of the remigrant cotonscours [ -+

informative materials for teachers | RGN ./
Portug u ese respondents) . informative materials for pupils _ 3,62

The statistical analysis of data 1 2 3 4 5
(paired samples t test) confirms a clear hierarchy regarding the most important tools
and instruments that Portuguese schools could develop and use to facilitate the
reintegration of the remigrant children:
1. handbooks for the remigrant pupils;
2. training for teachers & counselling worksheets & optional courses & informative
materials for teachers;
3. informative materials for pupils;
4. handbooks for teachers.

children (average scores of the

8.9.1. Status influences

The fO”OWing Chart pl‘esents Tools & instruments by status
the average evaluations of the tools
and instruments that schools could chidren [ETEINRT T a0 | 368 | 36

develop and use to facilitate the
reintegration of the remigrant
children, for Portuguese children and
educational specialists. 0 5 1 5

B handbooks for teachers B handbooks for remigrant pupils

The statistical analysis of i, e
data (independent samples t test) confirms significant differences between
Portuguese children and specialists regarding the evaluation of 2 of the tools and
instruments: “handbook for remigrant pupils” (p=0.001), with the Portuguese
children making higher evaluation compared with the specialist, and “training for
teachers” (p=0.030), with the Portuguese specialists making higher evaluation
compared with the children.

specialists [EEPIENEV-RNNE/ 4,06 EXE] 381
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8.9.1.1. Age influence in pupils’ attitude

The f0||0W|ng Chart presentS Tools & instruments by pupils' age
the average evaluation of the tools
and instruments that schools could w21 RS EEEFREEEE a6 | 881 | 240

years’ old

develop and use to facilitate the

reintegration of the remigrant ...
children, for Portuguese pupils 12-15 "
years old and Portuguese pupils 15- o s
18 years old. oy e

The statistical analysis of data (independent samples t test) confirms
significant differences between Portuguese younger and older children regarding the
evaluation of 3 of the tools and instruments: “optional courses” (p=0.032),
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“informative materials for teachers” (p=0.014), “informative materials for pupils”
(p=0.025), with the Portuguese older children making higher evaluation compared
with the younger children.

8.9.1.2. Status influence in specialists’ attitude

The following chart presents Tools & instruments by specialists" status
the average evaluations of the tools
and instruments that schools could ‘==
develop and use to facilitate the
reintegration of the remigrant -
children, for Portuguese gymnasium ~ “* [ o B
teachers and highschool teachers. 0 s 10 s 20 P 20
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The statistical analysis of oo, =T
data (independent samples t test) unfirms significant differences between Portuguese
gymnasium teachers and Portuguese highschool teachers regarding any of the
suggested tools and instruments, with highschool teachers and gymnasium teachers
evaluating in a similar way each of those tools.

8.9.2. Gender influences

8.9.2.1. Gender influences in pupils’ attitude

The following chart presents the average evaluations of the tools and
instruments that schools could develop and use to facilitate the reintegration of the
remigrant children, for Portuguese male and female children.
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Chapter 8. Research results in Portugal

The statistical analysis of data Tools & instruments by pupils' gender
(independent samples t test) confirms
significant differences for only one of maie IR -
the evaluated tools and instruments:
“informative materials for teachers” -

(p=0.007), with Portuguese girls N

making higher evaluation compared 0 s W s 20 2 20

With Portuguese boys .::np':rc.r::z:a:;:mahhrpup“s W training for teachers minformative materials for teachers
8.9.2.2. Gender influence in specialists’ attitude
The fO”OWlng Chal“t pl’esentS Tools & instruments by specialists' gender

the average evaluations of the tools

and instruments that schools could s
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reintegration of the remigrant

. female 347 3,67 3,86 4,17 4,06 3,86
children, for Portuguese male and
female specialists. 3 s 1 " 2 2 50
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The statistical analysis of data s |, Toeses

(independent samples t test) confirms significant differences for 2 of the evaluated tools
and instruments: “handbooks for teachers” (p=0.034) and “handbooks for remigrant
pupils” (p=0.039), with Portuguese female specialists making higher evaluation
compared with Portuguese male specialists.
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Research on methodological aspects of reintegrating the remigrants

8.10. Research conclusions in Portugal

The perceived needs of the remigrant children in Portugal are mostly related
to the cultural needs, then the psychological and social needs and, at last, the
educational needs.

The psychological and social needs of the remigrant children in Portugal are
perceived in a similar way by the specialists and the pupils, and also in a similar way
by gymnasium and highschool teachers.

The cultural needs of the remigrant children in Portugal are more obvious
for the specialists compared with native children (without differences between the
gymnasium and highschool teachers).

The educational needs of the remigrant children in Portugal are perceived in
a similar way by the specialists and the pupils, and also in a similar way by
gymnasium and highschool teachers.

The perceived effects of the remigration in Portugal in terms of educational
behaviours are more related to the immediate and visible effects (limited involvement
in extracurricular activities, limited skills and competencies and limited academic
performance) compared with the potential long-term effects (skipping classes and
eventually quit school).

In terms of the activities that Portuguese schools could implement for
facilitating the reintegration of the remigrants, the most important activities are
considered to be the linguistic preparation classes, then the additional classes and
activities, then the cooperative learning and group activities.

The most important activity that Portuguese schools could implement for
their institutional development is considered to be the training of the teachers.

In terms of the instruments that Portuguese schools could develop and
implement to facilitate the reintegration of the remigrants, the most important tool is
the handbook for the remigrant children.

116



ANNEXES

The questionnaire



- EDUCATION 4 REMIGRANTS EDU4R
Erasmus+ 2018-1-R001-KA201-049201
A remigrant pupil is a child that started school in their home country (where they were born), then migrated and studied in a

foster country, and has now started school in their home country.
This research focuses on the pupils educational needs and the way that pupils and teachers perceive those specific needs.

Thinking about what a remigrant pupil is feeling at school, least likely most likely
please indicate how likely is that they will have... 9
low self-esteem (a negative self-image) 1 2 3 4 5
anxiety and other negative emotions 1 2 3 4 5
increased adaptability 1 2 3 4 5
approval seeking behaviours (looks for approval from adults and peers) 1 2 3 4 5
low interest for social relations and social participation 1 2 3 4 5
limited knowledge of local social rules and customs
missing the life-style in previous country 1 2 3 4 5
well-developed intercultural skills 1 2 3 4 5
linguistic difficulties (and communication difficulties) 1 2 3 4 5
low motivation for school activities 1 2 3 4 5
good knowledge of a other language and culture 1 2 3 4 5
evaluation anxiety (negative emotions before and during exams)
limited expectations of their school performance 1 2 3 4 5
good self-presentation skills 1 2 3 4 5
difficulties in integrating into school groups 1 2 3 4 5
(circle the appropriate number for your answer on each line in the chart)
Thinking about what a remigrant pupil is feeling at school, least likely most likely
please indicate how likely is that he / she will... o
skip classes and eventually quit school 1 2 3 4 5
have a limited academic performance 1 2 3 4 5
learn and adapt as well as any other pupils their age 1 2 3 4 5
develop limited skills and competencies (less than planned) 1 2 3 4 5
limit their involvement in extracurricular activities 1 2 3 4 5
(circle the appropriate number for vour answer on each line in the chari)
Thinking about what a remigrant pupil is feeling at school, please unimportant very important
indicate how important would be for them to attend... 4
linguistic preparation classes 1 2 3 4 5
additional classes and activities for some school subjects 1 2 3 4 5
extracurricular activities and learning in informal context activities 1 2 3 4 5
project based learning experiences 1 2 3 4 5
cooperative learning activities that will value their strong points 1 2 3 4 5
counselling sessions 1 2 3 4 5
eroup activities (formal and informal groups) 1 2 3 4 5
cultural activities 1 2 3 4 5
psychotherapy to increase self-esteem and reduce anxiety 1 2 3 4 5
(circle the appropriate number for your answer on each line in the chari)
Thinking about what schools should do for the remigrant pupils, unimportant very important
please indicate how important would be to... 3 o
train teachers and staff for reintegrating the remigrants 1 2 3 4 5
have an adapted curricula for remigrant pupils 1 2 3 4 5
have an adapted evaluation procedures and tools for remigrant pupils 1 2 3 4 5
implement parental counselling sessions for remigrants parents 1 2 3 4 5
hire a professional school counsellor and train them for reintegrating the remigrants 1 2 3 4 5
(circle the appropriate number for your answer on each line in the chart)
Thinking about what schools should do for the remigrant pupils, unimportant very important
please indicate how important would be to develop... A
handbooks for teachers 1 2 3 4 s
handbooks for remigrant pupils 1 2 3 4 5
counselling worksheets 1 2 3 4 5
optional courses 1 2 3 4 5
training for teachers and other staff (counsellor, speech therapist etc.) 1 2 3 4 5
informative materials for teachers on the social and educational effects of remigration 1 2 3 4 5
informative materials for pupils on the social and educational effects of remigration 1 2 3 4 5
other tools, namely: 1 2 3 4 5
(circle the appropriate number for your answer on each line in the chart)
ITama... Q pupil 12-15 years’ old O teacher (gymnasium) Q youth-worker Tama... O male |
3 pupil 15-18 years’ old O teacher (high-school) 3 future teacher 4 female

-/JRAE

S RANCEA |

|€. % (Ca RRHeRsum-

R ———




Bibliography

1. Brebulet, S. D. (2018). Consilierea educationala a copiilor remigrafi. Bucuresti:
Editura Didactica si Pedagogica.

2. Cortina, J. (1993). What is coefficient alpha: an examination of theory and
applications. Journal of applied psychology (78), 98-104.

3. Cronbach, L. (1951). Coefficient alpha and the internal structure of tests.
Psychomerika (16), 297-334.

4. de Haas, H., & Fokkema, T. (2014). Return migration as failure or success? The
determinants of return migration intentions among Moroccan migrants in Europe.
Journal of International Migration and Integration.

5. Frey, B. (2018). The SAGE Encyclopedia of Educational Research, Measurement,
and Evaluation. Thousand Oaks, CA: SAGE Publications.

6. Likert, R. (1932). A technique for the measurement of attitudes. Archives of
Psychology (140), 1-55.

7. Oehlert, G. (2010). A first course in design and analysis. University of Minesota.
8. Popoiu, D. J., Gherasim, D. G., & Brebulet, S. D. (2018). Evaluarea strategiilor
educationale de facilitare a reintegrarii copiilor remigrati. Odobesti: Editura
Alternative Educationale.

9. Suarez-Orozco, C., Carhill, A., & Chuang, S. (2010). Immigrant children. Making
anew life. Tn S. Chuang, & R. Moreno, Immigrant children. Change, adaptation, and
cultural transformation (pg. 7-27). Lanham: Lexington Books.

10.Valtolina, G. (2013). Migrant childre in Europe. The Romanian case. Amsterdam:
10S Press.



